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 Abstract 
Adolescence is a developmental period filled with many cognitive, emotional, 
attitudinal and behavioral changes. They live in a world that is full of various forms of 
stressors that produce threat to their well-being and healthy development. Since, well-
being is an important issue of this stage, it is important to explore potential relevant 
factors that may influence and neutralize the negative affect of stress.Various studies 
have shown that the quality of relationships within families, especially parents is a 
major determining factor of psychological well-being in adolescents (e.g. Shek 1997; 
Sastre & Ferriere, 2000; Van wel, Linsen& Ruud, 2000). Some other key factors that 
may contribute to a higher or lower level of psychological well-being in adolescents 
are stress. Siddique & D’Arcy (1984), found that stress in family, school and peer 
situations were all related to psychological well-being. However, there are so many 
factors that neutralize the negative effect of stress but in the present study only two 
factors were discussed that is emotional intelligence and self-efficacy. These two 
factors neutralize the negative effect of stress and influence the relationship between 
stress and psychological well-being. Researches have shown that low sense of self-
efficacy is associated with depression, anxiety and helplessness (Schwarzer, 1999). It 
plays a moderating role in the study of stress and well-being (Bandura, 1997; Jex & 
Bliese, 1999; Schwarzer, 1999). Emotional intelligence is another important factor 
that may neutralize the negative effect of stress. Individuals with high Emotional 
intelligence scores believe that they are in touch with their emotions and they can 
regulate them in a way that promotes well-being (Bar-On, 2005).   
In this regard the purpose of the present study was to examine Stress, 
Emotional intelligence and Self-efficacy as related to Psychological well-being. 
Also to examine themoderating effect of Emotional intelligence and Self-efficacy 
in Stress-Psychological well-beingrelationship among school students.  
Objectives of the Study: 
1. To examine the relationship of Stress, Emotional intelligence and Self-efficacy 
with Psychological well-being and its dimensions.  
2. To know whetherStress, Emotional intelligence and Self-efficacy are 
significant predictors of Psychological well-being and its dimensions.  
 3. To find out the potential moderating effect of Emotional intelligence and self-
efficacy on the relationship between Stress and Psychological well-being and 
its dimensions.  
4. And finally to determine male and female differences on Stress, Emotional 
intelligence, Self-efficacy and Psychological well-being and its dimensions.  
Research Questions of the Study: 
1. Does stress, emotional intelligence and self-efficacy correlates with 
psychological well-being and its dimensions? 
2. Does stress, emotional intelligence and self-efficacy are predicted by 
psychological well-being and its dimensions?  
3. Does emotional intelligence and self-efficacy has a moderating effect on the 
relationship between stress and psychological well-being? 
4. Does a male and female adolescent significantly differ on stress, emotional 
intelligence, self-efficacy and psychological well-being and its dimensions? 
 Hypotheses of the Study:  
The following hypotheses were formulated: 
(1) Stress, emotional intelligence and self-efficacy will be correlated with 
psychological well-being and its dimensions among adolescents. 
(2) Stress, emotional intelligence and self-efficacy would be significant predictors 
of psychological well-being and its dimensions among adolescents.  
(3) Emotional intelligence and Self-efficacy will moderate the relationship 
between stress and psychological well-being and its dimensions among 
adolescents. 
(4) There will be a significant gender difference on stress, emotional intelligence, 
self-efficacy and psychological well-being and its dimensions among 
adolescents. 
Methodology 
Design of the Study 
This study adopted correlation research design to investigate the relationship of 
psychological well-being with stress, emotional intelligence and self-efficacy.   
 
 Sample 
The data was collected from a sample of 400 students randomly selected from both 
private and government schools in Aligarh District.  
Tools 
Personal Data Sheet includes participant’s name, gender, age, marital status, parental 
education, rural/urban, father monthly income and socio-economic status. 
Emotional Intelligence Skills and Competence Questionnaire (EISCQ):  
By Taksic (2000a) was used to assess Emotional intelligence. Emotional Intelligence 
Skills and Competence Questionnaire consist of 45 items divided into the three 
subscales. Perceive and understand Emotion scale has 15 items and the coefficient of 
reliability was between 0.85 and 0.90, Express and label Emotion scale has 14 items 
with a range of reliability between 0.79 and 0.82; Manage and regulate Emotion scale 
has 16 items and interval consistency ranged from 0.71 to 0.78. The reliability of 
overall Emotional intelligence was between 0.88 and 0.92. Responses were added on 
each dimension to get the total score on all the three dimensions; and the total score 
on EISCQ was calculated by summing up the scores of dimensions. 
Stressful Life Event Scale: 
Stressful life events scale developed by G. Venkatesh Kumar (1995). The scale was 
an adapted version of Holmes and Rahe (1967) Social Readjustment Rating Scale 
(SRRS). It consists of 45 statements. Each statement is responded to by the students 
regarding the experience of perceived stress on a three point scale i.e., Severe, 
Moderate and Nil. The scale was tested for its reliability and validity. The test-retest 
reliability coefficients were 0.56 and 0.58 for English and Kannada versions 
respectively. The validity coefficients were found to be 0.50 for English and Kannada 
versions respectively. 
General Self-Efficacy Scale (GSE):  
This scale was developed by Schwarzer, R., and Jerusalem, M. (1995). It consist of 10 
items, responses are made on a 4-point scale. Sum-up the responses to all 10 items to 
yield the final composite score with a range from 10 to 40. No recoding, it requires 4 
 minutes on average. The scale is reliable and the range of reliability between 0.76 and 
0.90, with the majority in the high 0.80. 
Ryff’s Psychological Well-being Scale 
This scale was developed by Carol Ryff (Ryff and Singer, 1998) to measure 
dimensions of Psychological well-being namely Self-acceptance, Positive relation 
with others, Autonomy, environmental mastery, Purpose in life and Personal growth. 
The internal consistency of the six scales ranged from .86 to .93 for the 20 items 
parent scale. There are three versions of the Ryff’s Psychological well-being scale. 
The parent scale is 20 item versions, the medium form is composed of nine items, and 
the short form is composed of three items. In this study the nine item version for each 
dimension was used, which has a total of 54 items. Cronbach’s alpha was .63 for 
autonomy, .53 for environmental mastery, .78 for positive relations with others, .73 
for self-acceptance, .66 for personal growth, and .74 for purpose in life. Principle 
component analysis demonstrated one component for each dimension. 
Procedure of Data Collection  
First of all permission was sought from the Principals of different schools of Aligarh 
district. In the initial stage, the participants were contacted in their respective classes 
and their willingness to participate in the study was sought. A rapport was formed and 
they were also asked to sit comfortably on chairs. The following instructions were 
given, “I am going to administer a test on you”. The test will reveal interesting facts 
about your personality. At the very outset I assure you that the information provided 
by you will be kept strictly confidential. Since this test is a part of my research work, 
your co-operation is required.  
           The booklet containing the Emotional Intelligence scale, the Self-efficacy 
scale, Stress scale and psychological well-being scale were placed in front of the 
sampled students and were requested to fill out these scales. Appropriate instructions 
were given to the participants. There is no time limit. As soon as the subject 
completed the test, the test booklet was collected and scoring was done according to 
the scoring system of the test. 
 
 Statistical Analysis 
The data were analyzed by means of Pearson Product Moment Coefficient of 
Correlation, Hierarchical Regression Analysis and Independent Sample t-test. 
Results  
Self-efficacy was significantly correlated with Environmental mastery (r= .164, 
p<.01), Purpose in life (r= .126, p<.05), Self-acceptance (r= .231, p<.01) dimensions 
of Psychological well-being and also significantly correlated with total Psychological 
well-being (r= .183, p<.01). Perceive and understand dimension of Emotional 
intelligence was correlated with Environmental mastery, (r= .103, p<.05), Positive 
relation with others (r= .178, p<.01), Purpose in life (r= .131, p<.01), Self-acceptance 
(r= .148, p<.01) dimensions of Psychological well-being and also correlated with total 
Psychological well-being (r= .166, p<.01). Express and label dimension of Emotional 
intelligence was significantly correlated with Autonomy (r=.157, p<.01), Personal 
growth (r=.126, p<.05), Purpose in life (r= .138, p<.01), Self-acceptance (r= .170, 
p<.01) dimensions of Psychological well-being and also correlated with total 
Psychological well-being (r= .158, p<.01). Manage and regulate dimension of 
Emotional intelligence was correlated with Autonomy (r=.152, p<.01), Environmental 
mastery (r=.205, p<.01), Positive relation with others (r=.186, p<.01), Purpose in life 
(r=.116, p<.05), Self-acceptance (r=.214, p<.01) dimensions of Psychological well-
being. Total Psychological well-being was also correlated with Manage and regulate 
dimension of Emotional intelligence (r=.231, p<.01). Total Emotional intelligence 
was correlated with total Psychological well-being (r=.246, p<.01). 
Results of hierarchical regression analysis shows that gender accounted 2.1% 
variance (R2 change = .021, p<.01) and emerged as significant (β= .146, p<.01) 
positive predictor of Psychological well-being among adolescents. The effect of 
gender was thus statistically controlled for further analysis. After controlling the 
influence of gender, at step two Stress entered in the equation in block second. 
Findings revealed that R2 value (R2= .023) was not significant. Similarly, beta values 
also indicate that Stress (β= -.042) did not significantly contribute in the prediction of 
Psychological well-being. 
 At step-3 block of Self-efficacy were entered, explained 2.7% variance (R2 
change= .027, p<.01) bringing the proportion of total explained variance of Self-
efficacy with Stress significantly 5.0% (R2=.050, F=7.013, p<.01) in Psychological 
well-being. However, beta value shows that the main effect of Self-efficacy (β= .169, 
p<.01) emerged as significant positive predictor; means high level of Self-efficacy 
enhanced the level of Psychological well-being among adolescents. After that at step-
four block of Emotional intelligence (perceive and understand, express and label, 
manage and regulate) were added, 3.2% variance (R2 change=.032, p<.01), bringing 
the proportion of total explained variance of Emotional intelligence with Self-efficacy 
and Stress significantly 8.3% (R2=.050 to .083, F=5.892, P<.01) in Psychological 
well-being. However, beta value shows that amongst all dimensions of Emotional 
intelligence the main effect of only manage and regulate (β=.151, p<.01) emerged as 
significant positive predictor: means high level of manage and regulate emotions 
enhanced the level of Psychological well-being amongst adolescents. 
In the present study moderated regression analysis was computed in two parts given 
as follows: Part 1 and Part 2. In Part-1 Emotional intelligence and in Part-2 role of 
Self-efficacy studied as potential moderating variables on the relationship between 
Stress and Psychological well-being and its different dimensions among adolescents. 
Results revealed that in moderated regression analysis at step-1 the block of Stress 
and at step-2 moderator variable that is Emotional intelligence entered in the equation 
for analysis. Finally at step-3, interaction terms were added: Stress x Emotional 
intelligence.  Findings shows the unique contribution of interaction terms block was 
1.6% variance, bringing the proportion of total explained variance significantly 7.7% 
(R2=.077, F=11.049, P<.01) in the prediction of total Psychological well-being among 
adolescents. As can be seen from beta values interaction between Stress x Emotional 
intelligence made significant contribution in the prediction of total Psychological 
well-being (β=.127, P<.01). The significant interaction supports the moderating role 
of Emotional intelligence on the relationship between Stress and Psychological well-
being among adolescents. 
At second step of part-1 different dimensions of Emotional intelligence taken as a 
moderator variables on the relationship between Stress and dimensions of 
Psychological well-being. 
 Results shows in moderated regression analysis, at step-1 the block of Stress were 
entered and at step-2 moderator variable that isPerceive and understand (dimension of 
Emotional intelligence) entered in the equation for analysis. Finally at step-3 
interaction term added in block third: Stress x Perceive and understand. Findings 
revealed the unique contribution of interaction term block was 2.7%  variance, 
bringing the proportion of total explained variance significantly 3.4% (R2=.034, 
F=4.683, P<.01) in the prediction of Autonomy dimension of Psychological well-
being among adolescents. As can be seen from beta value (β=.165, P<.01) the 
interaction between Stress x Perceive and understand dimension of Emotional 
intelligence made significant contribution in the prediction of Autonomy. The 
significant interaction supports the moderating role of Perceive and understands on 
the relationship betweenStress and Autonomy (dimension of Psychological well-being 
among adolescents). Further findings also show that prediction of Environmental 
mastery (dimension of Psychological well-being) at step first block of Stress entered. 
And at step-2 moderator variable that is Perceive and understand (dimension of 
Emotional intelligence) entered in the equation for analysis. Finally at step-3 
interaction term in block third. Findings shows interaction block explain significantly 
1.1% variance, bringing the value of R2 2.2% (R2=.022, F=3.011, P<.05) variance 
indicating that the nature of relationship between Stress and Environmental mastery 
varied as a function of Perceive and understand scores. As can be seen from beta 
value (β=.107, P<.05) the interaction between Stress x Perceive and understand 
dimension of Emotional intelligence made significant contribution in the prediction of 
Environmental mastery.The significant interactions support the moderating role of 
Perceive and understand on the relationship between Stress and Environmental 
mastery dimension of Psychological well-being among adolescents.  
Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Perceive and understand (dimension of Emotional 
intelligence) entered in the equation for analysis. Finally at step third interaction terms 
were added: Stress x Perceive and understand. Findings show the contribution of 
interaction term block was 1.4% variance, bringing the proportion of total explained 
variance significantly 2.3% (R2=.023, F=3.092, P<.05) in the prediction of Personal 
growth (dimension of Psychological well-being) among adolescents. As can be seen 
from beta value (β=.117, P<.01) the interaction between Stress x Perceive and 
 understand made significant contribution in the prediction of Personal growth. The 
significant interactions support the moderating role of Perceive and understand on the 
relationship between Stress and Personal growth among adolescents. 
Results of moderated regression analysis shows that at step-1 the block of Stress and 
at step-2 moderator variable that is Express and label entered in the equation for 
analysis. Finally at step-3 interaction terms added in block third: Stress x Express and 
label (dimension of Emotional intelligence) findings show the unique contribution of 
interaction block was 1.8% variance, bringing the proportion of total explained 
variance 5.0% in the prediction of Autonomy (one of the dimension of Psychological 
well-being). Further, findings also revealed that the interaction between Stress x 
Express and label (β=.137, P<.01) made significant contribution in the prediction of 
Autonomy, indicating moderating role of Express and label on the relationship 
between Stress and Autonomy among adolescents. 
Results shows in moderated regression analysis at step-1 the block of Stress entered 
and at step-2 moderator variable that is Self-efficacy entered in the equation for 
analysis, finally at step-3 interaction term added in block third: Stress x Self-efficacy. 
Findings show contribution of interaction term block was 2.2% variance, bringing the 
proportion of total explained variance 3.7% in the prediction of Autonomy (dimension 
of Psychological well-being). However, as can be seen from beta value of interaction 
term (β=.147, P<.01) made significant contribution in the prediction of Autonomy. 
This indicates moderating role of Self-efficacy on the relationship between Stress and 
Autonomy one of the dimension of Psychological well-being among adolescents. 
Results of independent sample t-test revealed that male and female group of 
adolescents differ significantly on self-efficacy (t= 3.50, p<.01). However, self-
efficacy of male group of adolescents was higher in terms of mean score than female 
group of adolescents. Results of t-test further shows that male and female group of 
adolescents differ significantly on total emotional intelligence (t= 5.59, p<.01) as well 
as its dimensions perceive and understand (t= 3.83, p<.01), express and label (t= 4.28, 
p<.01) and manage and regulate (t=4.85, p<.01). However, findings also show that on 
all the dimensions of emotional intelligence and also on total emotional intelligence 
male adolescents scored significantly higher in terms of mean score than their female 
counterpart. Finally, findings also shows that both male and female group of 
 adolescents differ significantly on total psychological well-being (t= 2.95, p<.01) as 
well as three dimensions of psychological well-being that is autonomy (t= 2.14, 
p<.05), environmental mastery (t= 2.66, p<.01) and positive relation with others (t= 
2.14, p<.05). In addition findings also show that total psychological well-being and 
dimensions of psychological well-being namely: autonomy, environmental mastery 
and positive relation with others in terms of mean score male group of adolescents 
scored significantly higher than female group of adolescents. 
The findings of the present study showed that emotional intelligence and self-efficacy 
emerged as a significant predictor of psychological well-being, the research also 
found that emotional intelligence moderated the stress and psychological well-being 
relationship while, self-efficacy moderated the relationship between stress and 
Autonomy (dimension of psychological well-being).It seems that not only there is a 
relation between self-efficacy and psychological well-being, but also psychological 
well-being factors play an important role in forming people’s beliefs about their self-
acceptance and abilities. It seems that psychological well-being is a necessary 
condition for reaching high self-efficacy.People with high emotional intelligence are 
noted as individuals who feel they have more control over their environment because 
they exercise control over their negative emotions, resulting in a better and more 
feeling of mastery of their life and greater psychological well-being.Comparing male 
and female on psychological well-being and its dimensions, significant difference 
were found out as male scored higher on most of the dimensions of psychological 
well-being.Finding further indicates that boys significantly scored higher on self-
efficacy and emotional intelligence. 
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Chapter I 
INTRODUCTION 
 
Background of the Study: 
Adolescence is a very critical and important phase associated with physiological, 
psychological, cognitive and socio-emotional changes. At this stage of life, youth are 
required to act in accordance with social roles, engaging with peers and members of 
the opposite sex and to accomplish the requirements of schooling and making 
important decisions regarding their future career. These pressures in the form of stress 
make difficult for adolescents to cope with the demands of daily living, thus having 
negative physical and emotional effects (Chandra & Batada, 2006). Effects of stress in 
a student life could lead to poor well-being. Therefore, understandings how they 
experience, react to, think about and cope with stressful life events provide a 
foundation for enhancing happiness in their life. 
The focus of the present research is on the psychological well-being among 
the students. Ryff (1989) operationally defined psychological well-being as self-
acceptance and personal growth. There have been a wide range of studies regarding 
this issue, and most look at a broader definition of psychological health containing 
two factors; psychological distress and psychological well-being. Wilkinson & 
Walford (1998) point out that psychological distress is usually operationalized by 
measures of anxiety and negative affect while psychological well-being is usually 
operationalized by measures of life satisfaction, happiness and positive affect. It is 
important to explore what factors influence adolescent’s sense of psychological well-
being. Various studies have shown that the quality of relationships within families, 
especially parents is a major determining factor of psychological well-being in 
adolescents (e.g. Shek 1997; Sastre & Ferriere, 2000; Van wel, Linsen &Ruud, 
2000).Sheik’s (1997) study found that the rating of family functioning was 
significantly related to measures of well-being, school adjustment and problem 
behavior. Some other key factors that may contribute to a higher or lower level of 
psychological well-being in adolescents are stress (Siddique & D’Arcy, 1984), 
physical health (Mechanic & Hansell, 1987) and both popularity and intimacy in peer 
relationships (Townsend, MacCracken and Wilton 1988). Siddique & D’Arcy (1984), 
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found that stress in family, school and peer situations were all related to psychological 
well-being. However there are several factors like social-support; coping style, self-
esteem, emotional intelligence and self-efficacy that neutralize the negative effect of 
stress and influence the relationship between stress and psychological well-being. 
Researches have shown that high levels of general self-efficacy were significantly 
associated with better psychological adjustment and reduced depressive symptoms 
(Morris & Long, 2002). Low sense of self-efficacy is associated with depression, 
anxiety and helplessness (Schwarzer, 1999). It plays a moderating role in the study of 
stress and well-being (Bandura, 1997; Jex & Bliese, 1999; Schwarzer, 1999). 
Emotional intelligence is another important factor that may neutralize the negative 
effect of stress. Individuals with high Emotional intelligence scores believe that they 
are in touch with their emotions and they can regulate them in a way that promotes 
well-being (Bar-On, 2005). These individuals enjoy higher levels of happiness 
(Furnham & Petrides, 2003; Law, Wong & Song, 2004). Several studies have found 
that Emotional Intelligence was a significant moderator of the relationship between 
stress and well-being (Ciarrochi, Deane & Anderson, 2001; Mikolajczak, & Luminet, 
2008. 
In this context the purpose of the present study was to find out the role of 
Stress, Emotional intelligence and Self-efficacy in predicting Psychological well-
being and its dimensions that is Autonomy, Environmental mastery, Personal growth, 
Purpose in life, Positive relation with others and Self-acceptance. The study further 
explores emotional intelligence and self-efficacy as a moderator variable in linking 
stress with psychological well-being and its dimensions. 
Meaning and concept of Psychological well-being: 
First important variable of the present study is Psychological well-being. Well-being 
is a broad concept and is defined and explained in a variety of ways in literature. It 
has been primarily viewed from an intra-personal perspective; something that happens 
within an individual. Psychological well-being is usually conceptualized as some 
combination of positive affective states such as happiness (the hedonic perspective) 
and functioning with optimal effectiveness in individual and social life (the 
eudaimonic  perspective). Ryff & Singer (1998) used the term ‘human flourishing’ 
and Felce & Perry (1995) call it a comprising of objective descriptors and subjective 
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evaluation of physical, material, social and emotional well-being. Ryan & Deci (2000) 
suggests that humans have three basic psychological needs; competence, autonomy 
and relatedness. The satisfaction of these needs lead to both subjective well-being 
(increased pleasure and happiness) and psychological well-being. Well-being is one 
of the most important goals which individuals as well as societies strive for. The term 
denotes that something is in a good state. The concept of well-being suffers from 
definitional problems. In their systematic review of the definitions, Pollard & Lee 
(2003) describe well-being as “a complex multi-faceted constructs that has continued 
to elude researcher’s attempts to define and measure it”. Well-being has been defined 
as a dynamic state characterized by a reasonable amount of harmony between an 
individual’s abilities, needs and expectations and environmental demands and 
opportunities (Levi, 1987). 
Psychological well-being in simple terms could be defined as the state of 
being well, happy or prosperous. Psychological well-being is a subjective term means 
different thing to different people. As summarized by Huppert (2009) “psychological 
well-being is about lives going well. It is the combination of feeling good and 
functioning effectively. People with psychological well-being report feeling happy, 
capable, well-supported, and satisfied with life and so on. The term Psychological 
well-being is used throughout the health industry as a kind of a catch-all phrase, 
meaning, contentment, satisfaction with all elements of life, self-actualization (a 
feeling of having achieved something with one’s life) peace and happiness. 
Psychological well-being refers to both cognitive and affective aspects (Schlosser, 
1990). Psychological well-being means a person’s evaluative reactions to his or her 
life either in terms of life satisfaction, cognitive evaluation or affect, ongoing 
emotional reactions (Diener & Diener, 1995). In other words, human beings always 
and necessarily live on the basis of some understanding of what is better, more 
desirable or worthier way of being in world (Christopher, 1996; Christopher & 
Fowers, 1996, 1998; Coan, 1997, Taylor, 1988, 1989). Now at that time, 
Psychological well-being become popular and receives a little attention. Interest in 
Psychological well-being and positive mental health seems to have peaked between 
the late 1950s and 1970s. Since this time, interest seems to have waned, especially in 
the type of theorizing done by Jahoda (1958), Maslow (1968, 1971) & Shostrom 
(1973) with the possible exception of the somewhat marginalized field of 
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transpersonal psychology. Seedhouse (1995) observed that the term “Well-being” as 
used in present day health promotion literature is an extremely vague notion. While 
psychologists believe well-being is constructed out of three components (1) Life 
satisfaction (2) Positive affect and (3) Low negative affect, the author concludes that 
judgments of well-being are irreducibly subjective and that the meaning and content 
of the term are seen to fluctuate, depending on who is using it and why it is being 
used.         
The concept of well-being is rather difficult to define since it includes 
affective, cognitive and motivational aspects of life experiences with subjective 
feelings of satisfaction. There are so many terms such as satisfaction, happiness, hope, 
optimism, positive mental health and quality of life. It is important to note that 
happiness and satisfaction are two words which are often regarded as equivalent of 
well-being. Happiness and satisfaction involve many life situations such as health, 
marriage, family work, financial situations, educational opportunity, self-esteem, 
creativity, sense of belongingness and trust in others. Psychological well-being is a 
somewhat malleable concept which is to do with people’s feelings about everyday life 
activities. Such feelings may range from negative mental states or psychological strain 
such as anxiety, depression, frustration, emotional exhaustion, unhappiness, 
dissatisfaction to a state which has been identified as positive mental health (Jahoda, 
1958; Warr, 1978). After observing many studies on the perceived quality of life 
Campbell (1980) distinguished three types of well-being: affect, strain and 
satisfaction. The concept of psychological well-being and mental health was used as 
interchangeable by most of the researchers but there is a lot of confusion about the 
relation between well-being and quality of life. The World Health Organization 
defines quality of life in the context of culture and value systems in which they live 
and in relation to their goals, expectations, standards and concerns. It is a broad 
ranging concept affected in a complex way by the person’s physical health, 
psychological state, personal beliefs, social relationships and their relationship to 
salient features of their environment (WHO, 1997).These objective characteristics are 
assumed to influence human well-being. WHOQOL (1996) group proposed a broader 
range of criteria for subjective quality of life comprising 24 facets. The subjective 
definition of quality of life considers that each individual has the right to decide 
whether his/her life is worthwhile. Well-being was found to be related to life events, 
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life changes that occurred in every individual’s life (Pavett, 1986; Solomon, 1987). It 
has been established through research that Psychological well-being is strongly 
associated with self-acceptance, autonomy and environmental mastery (Ryff, 1989). 
Ryff analyzed many various approaches to happiness in different subfields of 
psychology and came to the conclusion that well-being should be seen as consisting 
of six components and developed a six dimensional theory. Keyes & Ryff (1998) 
stated that this theory analyzed psychological well-being from a Eudaimonic 
perspective and combined the psychological functioning theories which are Maslow’s 
conception of self-actualization, Roger’s fully functioning person, Jung’s 
individuation formation and Allport’s depiction of maturity. In addition, Erikson’s 
Buhler’s and Neugarten’s theories on adult development were included as well as 
Jahoda’s mental health approach and she constructed a measure of well-being around 
six subscales: Autonomy, Environmental mastery, Positive Relation with others, 
Purpose in life, Personal Growth and Self-acceptance. The six dimensions of 
psychological well-being evoke different challenges that people encounter as they try 
to function positively (Ryff & Keyes, 1995). 
Autonomy: Autonomy measures the degree to which people seek self-determination 
and personal authority in a society that at times requires obedience and compliance. 
However, healthy individuals seek to understand their own values and ideals. In 
addition, healthy individuals see themselves guiding their own behavior and conduct 
from internalized standards and values. 
Environmental mastery: Environmental mastery is the active engagement of the 
environment to mold it to meet one’s needs and wants. Healthy individuals recognize 
personal needs and desires and also feel capable of, and permitted to take an active 
role in getting what they need from their environment. 
Positive relation with others: consists of the ability to cultivate warm, intimate 
relationships with others. It also includes the presence of satisfying social contacts 
and relations. 
Purpose in life: Purpose in life captures the adult’s perception of having direction in 
life, even when the world offers none or provides unsatisfactory alternatives. Healthy 
individuals see their daily lives as fulfilling a direction and purpose, and therefore 
they view their personal lives as meaningful. 
Personal growth: Personal growth is the ability and desire to enhance existing skills 
and talents and to seek opportunities for further personal development. In addition, 
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healthy individuals are open to experience and have the capacity to identify 
challenges in a variety of circumstances. 
Self-acceptance: Self-acceptance requires the maintenance of esteem for one’s self 
while facing complex and sometimes unpleasant personal aspects of the self. In 
addition, individuals accumulate a past and have the capacity to recall and remember 
themselves through time. Healthy individuals perceive themselves positively across 
the life course and accept all parts of them. 
Concept and definitions of Stress: 
Stress is an important issue and is growing rapidly in every facet of life. Stress is 
something which makes one feels uncomfortable. It creates imbalance and individual 
makes an effort to restore the state of balance. At one time or another, most people 
experience stress. Stress has been used to describe a variety of negative feelings and 
reactions that accompany threatening or challenging situations. The term stress is 
derived from Latin and used first in English during the 17th century. The term means 
distress, oppression, hardships and adversity. Stress is a concept borrowed from 
natural sciences and it was first introduced into behavioral sciences by Selye in 1936. 
During the 18th and 19th century, stress was equated with force pressure or strain 
exerted upon a material object or person which resists these forces and attempts to 
maintain its original state. In Selye’s work was in part inspired by Waltor Cannon’s 
early research on the physiological processes involved in the “fight or flight 
syndrome”. Cannon also coined the term “homeostatis” to describe the process of 
preserving internal stability when confronted by environmental change (Cannon, 
1932; Rosche, 1984; Selye, 1991). Campbell, (2006) define stress as the adverse 
reaction that people have to excessive pressure or other types of demands placed on 
them. Stress occurs when an individual is confronted by a situation that they perceive 
as overwhelming and can not cope up with them. Psychologists (Malach-Pines & 
Keinan, 2007) have long identified stress symptoms as lack of energy, taking over the 
counter medication, high blood pressure, feeling depressed and increase in appetite, 
trouble concentrating, restlessness, tensions and anxiety among others. An individual 
experiencing one of these factors is likely to be a victim of stress. Although this may 
also depend on how the individual appraises the situation, and how resilient is the 
person. 
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 Stress has traditionally been conceptualized in three ways; as a stimulus (an 
event or accumulation of events); as a response (a psycho physiological reaction); or 
as a transactional process, in which a person and the environment interact to produce 
an appraisal of threat or loss. (Caltabiano, Sarafino & Byrne, 2008). Thus, stress is 
used to describe the subjective experience of pressure, implying an evaluation of the 
outcome of a process. Stress is the process by which events threaten or challenge 
individual’s ability to deal adequately with the situation. Stress is what you feel when 
you react to pressure from others or from yourself, pressure can come from anywhere, 
including school, work, activities, friends and family members. Stress is a 
psychological upset or disequilibrium (Kisker, 1972). He explains that stress is a class 
of stimuli which threatens a person in some manner and produces disturbances in 
behavior and in inner experiences. Stress has generally been viewed as a set of 
neurological and physiological reactions that serves an adaptive function (Franken, 
1994). Traditionally, stress research has been oriented toward studies involving the 
body’s reaction to stress and the cognitive processes that influence the perception of 
stress. However, social perspectives of the stress response have noted that different 
people experiencing similar life conditions are not necessarily affected in the same 
manner (Pearlin, 1982).  
Definitions of Stress: 
There are a numbers of definitions of stress as well as number of events that can lead 
to the experience of stress. People say they are stressed when they take an 
examination, when having to deal with a frustrating work situation, or when 
experiencing relationship difficulties. Stressful situations can be viewed as harmful, as 
threatening, or as challenging. With so many factors that can contribute to stress it can 
be difficult to define the concept of “Stress”. Selye (1982) points out that few people 
define the concept of stress in the same way or even bother to attempt a clear-cut 
definition. According to Selye, an important aspect of stress is that a wide variety of 
dissimilar situations are capable of producing the stress response such as fatigue, 
effort, pain, fear and even success. 
Dunbar (1947) considered stress as a quality of the stimuli while  
Alexander (1950) defined it both as quality of the stimulus and the individual 
response to it. 
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Basowitz, Persky, Korchin & Grinker (1955) “stress refers to that class of stimuli 
which are more likely to produce anxiety, a conscious and reportable experience of 
intense, dread and foreboding”.  
Mechanic (1962) stress is discomforting response of person in particular situation. 
Lazarus (1966) opines that stress exits when the demands on a person are perceived as 
taxing or exceeding that person’s adjustive capacity.  
Sells (1970) defined stress as vulnerability of adequate response which has important 
consequences, defining stress as a condition of physical or mental strain.  
Wolman (1973) said it produces changes in the autonomic nervous system. 
McGrath (1976) prefers to define stress in terms of a set of conditions as having stress 
in it. Stress involves an interaction of person and environment. Something happens 
“out there” which prevents a person with a demand, a constraint, or an opportunity for 
behavior. 
Signs of Stress: 
When a child or adolescent is experiencing difficulties in coping with stress, he or she 
is likely to show changes in mood, behavior and/or physical appearance. 
(1)Physical: physical changes include muscle tension, headache, stomachache, 
trouble sleeping, trouble eating and lack of energy. (2)Emotional: emotional changes 
include nervousness, anxiety, loss of enthusiasm about things he or she used to enjoy, 
anger or hostility towards peers, shyness or withdrawal and feelings of helplessness 
and hopelessness. (3)Behavioral: behavioral changes include poor eating habits and 
excessive weight gain/loss over a short period of time (Romer, 1993). 
Types of Stress:   
There are four major types of stress that people experience in life. 
Eustress: Eustress is a type of short-term stress that is a positive type of stress. When 
a person needs to have some extra energy or inspiration, eustress gives us the 
motivation we need to winning or achieving first place in a competition, achieving a 
promotion or giving a speech. This stress provides the focus and energy needed in 
order to perform at the highest level of the individual’s ability. 
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Distress: Distress is a negative stress brought about by changes or alterations in an 
individual’s life. Distress is also referred to as anxiety, severe trauma or mental 
suffering resulting from exhaustion or an accident. Distress is a reaction to an 
upsetting event such as being in a bad accident, serious injury or losing a loved one. 
When distress and anxiety go untreated for long enough, people can get depressed. 
There are essentially two types of distress: acute stress and chronic stress. 
Acute stress: Acute stress is experienced in response to directly perceived threat, 
either physical or psychological. The threat can be real or imagined; it is the 
perception of the threat that activates the response. This type of stress is short-term 
and caused by exposure to trauma, such as rape, robbery, combat or natural disaster. 
Chronic stress: Chronic stress is long-term stress that occurs frequently and if not 
dealt with accordingly many serious health problems may develop such as depression, 
diabetes, heart disease or weight-gain or weight-loss. People suffering from this type 
of stress get used to it and may even not realize that they are under this type of stress. 
Chronic stress is the most serious type of stress that can lead up to harmful health 
problems or even death. 
Hyper stress: Hyper stress is the type of stress that comes when a person is forced to 
perform above their normal capacity. In the fast pace world we live in today, many of 
us can feel stressed out due to heavy work load and tight deadlines resulting into 
hyper stress. A person experiencing this type of stress can find that their emotions run 
higher and the smallest event can trigger a highly emotional outbreak. 
Hypo stress: Hypo stress is actually the opposite of hyper-stress. Hypo-stress 
happens when a person is constantly bored. Someone in an unchallenged job, such as 
factory worker on an assembly line doing the same job over and over everyday, may 
experience hypo stress. When a person experiences this type of stress they are 
frequently restless and uninspired. 
           If you are dealing with one of these types of stress disorder understanding 
them, can help you balance and control the stress in yourself. In return, you can live a 
much healthier and happier life. 
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Causes of Stress: 
There are several factors causing stress. Recently Desai (1999) classified stressors 
into three major categories: (1) physiological, (2) psychological and (3) 
environmental. 
Physiological causes: The physiological category includes genetic and congenital 
factors, life experience, biological rhythms, sleep, posture, diet, fatigue, muscular 
tension and disease of adaptation. 
Psychological causes: The psychological causes comprised nine elements: 
perception, emotion, situation, experience, sensation, decisions, memory, motivation 
and cognition and appraisal. 
Environmental causes: This category of stressors consists of those factors which 
originate from the environment like ambient environment, physical events, 
psychological sub-systems, physiological sub-systems, social events and biotic 
events. 
Models of Stress: 
Cannon’s Fight or Flight Model: One of the earliest model of stress was developed 
by Cannon (1932) which was called the “fight or flight model” of stress, described 
that external threats elicited the fight or flight response involving an increased activity 
rate and increased arousal. He suggested that these physiological changes enabled the 
individual to either escape from the source of stress or fight. Cannon’s model defined 
stress as a response to external stressors, which was predominantly seen as 
physiological. 
General Adaptation Syndrome: General adaptation syndrome (GAS) model 
introduced by Selye in 1956. GAS is a term used to describe the body’s short-term 
and long-term reactions to stress. Stressors in humans include such physical stressors 
as starvation being hit by a car, or suffering through severe weather. Additionally, 
humans can suffer such emotional or mental stressors as the loss of a loved one, the 
inability to solve a problem or even having a difficult day at work. Selye model states 
that an event that threatens an organism’s well-being (stressors) leads to a three stage 
bodily response. 
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Alarm Stage: The first stage of the General Adaptation stage, the alarm reaction, is 
the immediate reaction to a stressor. In the initial phase of stress, humans exhibit a 
“fight or flight” response which causes one to be ready for physical activity. However 
this initial response can also decrease the effectiveness of the immune system, making 
persons more susceptible to illness during this phase. 
Resistance Stage: Stage two might also be named the stage of adaptation instead of 
the stage of resistance. During this phase, if the stress continues, the body adapts to 
the stressors it is exposed to changes at many levels takes place in order to reduce the 
effect of the stressor. For example if the stressor is starvation (possibly due to 
anorexia), the person might experienced a reduced desire for physical activity to 
conserve energy, and the absorption of nutrients from food might be maximized. 
Exhaustion: Severe long-term or repeated stress will cause the organism to enter the 
third stage, the stage of exhaustion. At this stage, the stress has continued for some 
time. The body’s resistance to the stress may gradually be reduced, or may collapse 
quickly. Generally, this means the immune system and the body’s ability to resist 
disease, may be almost totally eliminated. Patients who experience long-term stress 
may succumb to heart attacks or severe infection due to their reduced immunity. For 
example, a person with a stressful job may experience long-term stress that might lead 
to high blood pressure and an eventual heart attack. 
Transactional Model: Lazarus & Folkman (1984) propose a model that emphases 
the transactional nature of stress. Lazarus proposed the model of stress is the 
interaction between external and internal components involving the individual’s 
cognitive processes. They refer this interaction as a transaction, taking into account 
the ongoing relationship between the individual and the environment. According to 
this theory, the way an individual appraises an event plays a fundamental role in 
determining not only the magnitude of the stress response, but also the kind of coping 
strategies that the individual may employ in efforts to deal with the stress. 
            The transactional model considers that the events or situations are not stressful 
itself. It becomes a source of stress only when the focal person appraises it as to be a 
threat to him, and to exceed his capability to deal with it. This is the reason that the 
same situation or event is differently responded by different persons and even 
differently by the same person at different times. 
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According to the Transactional Model of Stress, the cognitive appraisal of stress is a 
two part process which involves a primary and secondary appraisal. Lazarus model of 
appraisal therefore described individuals as psychological beings who appraised the 
outside world, not simply passively responded to it. Lazarus defined two forms of 
appraisal. 
(a) Primary Appraisal and (b) Secondary Appraisal. 
In view of this model when an individual face any stressor in any situation, appraise 
the potential threat of that stressor or event. Thus in transactional model any 
individual use two types of appraisal the first one is a primary appraisal which is an 
individual judgment about the significance of an event whether the situation is 
stressful, controllable, positive, irrelevant or challenging. However, if decided to face 
a stressor, the second appraisal comes into action, which deals with an assessment of 
an individual coping resources and options available in that situation (Cohen, 1984).  
Secondary appraisal addresses what one can do about the situation, which type of 
coping strategy will be helpful in dealing with the situation, will generate positive 
results and help in regulation of the problem. Secondary appraisals not only give rise 
to outcomes of the coping process, but also help him/her in coping with the 
comparable situation in future. 
          According to the theory of Transaction, stress arises only when a particular 
transaction is appraised by the person as relevant to his or her well-being. In order for 
an event to be appraised as a stressor, it must be personally relevant and there must be 
a perceived mismatch between a situation’s demands and one’s resources to cope with 
it. 
Concept and Definitions of Emotional intelligence: 
Emotional intelligence is a dynamic construct influenced by diverse biological, 
psychological and social factors. A good deal of research has been conducted on 
emotional intelligence and it was found to be appearing as an important factor in the 
prediction of personal, academic and career success. Emotional Intelligence reflect 
one’s ability to deal with daily environment challenges and help predict one’s success 
in life including professional and personal pursuits (Bar-On, 1997). Goleman (1998) 
Emotional Intelligence is the capacity for recognizing our own feelings and those of 
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others for motivating ourselves and for managing emotions well in us and in our 
relationships. Emotional Intelligence describes abilities distinct from, but 
complementary to academic intelligence or the purely cognitive capacities measured 
by Intelligence (IQ). Emotional Intelligence refers to the emotional information as it 
relates to the perception, assimilation, expression, regulation and management (Mayer 
and Cobb, 2000; Mayer, Salovey & Caruso, 2000). It is believed to encompass social 
and cognitive functions related to the expression of emotion (Schutte, Malouff, Hall, 
Cooper, Golden, Dorheim, 1998). 
In earlier times the term intelligence did not include ‘emotion’ as a 
constituent. Moreover, the commonly held belief was that emotions and reasoning 
contradicted each other (Oatley, 2004). It took several centuries for emotional 
intelligence to be accepted as a critical component of intelligence. Emotional 
intelligence describes abilities distinct from, but complementary to academic 
intelligence or the purely cognitive capacities measured by Intelligence (IQ). 
Traditionally, the emphasis when evaluating potential performance has been on 
Intelligence (IQ). Now compelling research indicates that emotional Intelligence is 
twice as important as Intelligence (IQ). Emotional intelligence is not fixed at birth, it 
can be developed significantly.  
The earliest root of emotional intelligence can be traced to Charles Darwin’s 
work on the importance of emotional expression for survival and adaptation (Bar-On, 
2006).  In the 1900s, even though traditional definitions of intelligence emphasized 
cognitive aspects such as memory and problem-solving, several influential researchers 
in the field of intelligence had begun to recognize the importance of the non-cognitive 
aspects. Emotional intelligence has its roots in the concept of social intelligence first 
identified by as Thorndike in 1920. Thorndike defined social intelligence as “the 
ability to understand and manage men and women, boys and girls to act wisely in 
human relations”. In 1983, Gardner’s frames of Mind: “the theory of Multiple 
Intelligence” introduced the idea of multiple intelligence which included both 
“Interpersonal intelligence” (the capacity to understand the intentions, motivations 
and desires of other people) and “intrapersonal intelligence” (the capacity to 
understand oneself, to appreciate one’s feelings, fears and motivations). In Gardner’s 
view, traditional types of intelligence, such as IQ, fail to fully explain cognitive 
ability. Thus even though the names given to the concept varied, there was a common 
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belief that traditional definitions of intelligence were lacking in ability to fully explain 
performance outcomes. The first use of term emotional intelligence is usually 
attributed to Wayne Payne’s doctoral thesis, A study of emotion: Developing 
Emotional intelligence in 1986. However, prior to this, the term “Emotional 
Intelligence” had appeared in Leuner (1966), Greenspan (1989) also put forward an 
EI model, followed by Salovey & Mayer (1990). When Salovey & Mayer coined the 
term Emotional Intelligence in 1990, they were aware of the previous work on non-
cognitive aspects of intelligence. They described Emotional Intelligence as “a form of 
Social Intelligence that involves the ability to monitor one’s own and others feelings 
and emotions, to discriminate among them, and to use this information to guide one’s 
thinking and action”. Salovey & Mayer also initiated a research program intended to 
develop valid measures of emotional intelligence and to explore its significance. For 
instance, they found in one study that when a group of people saw an upsetting film, 
those who scored high on emotional clarity (which is the ability to identify and give a 
name to a mood that is being experienced) recovered more quickly. In another study, 
individual who scored higher in the ability to perceive accurately, understand and 
appraise others emotions were better able to respond flexibly to changes in their social 
environments and build supportive social networks. Emotional Intelligence is now 
considered by many as being essential for successful living (Goleman, 1995).   
Definitions of Emotional intelligence: 
There are a lot of arguments about the definitions of Emotional Intelligence (EI), 
arguments that regard both terminology and operationalizations. The first published 
attempt towards a definition was made by Salovey &Mayer (1990) who defined 
Emotional Intelligence as “the ability to monitor one’s own and others feelings and 
emotions to discriminate among them and to use this information to guide one’s 
thinking and actions”. 
Daniel Goleman (1995) defined Emotional Intelligence “as the ability to know 
manage one’s emotions and recognizes them in others and to handle one’s 
relationship”. According to him, an emotionally intelligent person is likely to be 
skilled in two key areas namely ‘personal competence’ i.e.; how one manages the self 
and ‘social competence’ i.e.; how one manages relationships. Emotional Intelligence 
is nothing but the ability to understand one’s emotions and those of people around us. 
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It enables us to modify our feelings and influences what happens in the world around 
us.  
Freedman (1998) defined Emotional Intelligence “as the way of recognizing, 
understanding and choosing how we think, feel and act. It shapes our interactions with 
others and our understanding of ourselves”.  
Cooper (1996) defines Emotional Intelligence “as the ability to sense, understand and 
effectively apply the power and acumen of emotions as the source of human energy 
information, trust, creativity and influence”. According to an Indian expert on 
Emotional Intelligence, Dr. Daljit Singh, Emotional Intelligence, is “the ability of an 
individual to appropriately and successfully respond to a variety of emotional stimuli 
elicited from the inner self and the immediate environment”. It motivates an 
individual to recognize truthfully, interpret honestly and handle tactfully the dynamics 
of human behavior. 
Mayer & Salovey (1997) emotional intelligence involves the ability to perceive 
accurately, appraise and express emotion; the ability to access and or generate 
feelings when they facilitate thoughts; the ability to understand emotions and 
emotional knowledge and the ability to regulate emotions to promote emotional and 
intellectual growth. 
Sanwal (2004) emotional intelligence is the awareness of use of emotions and their 
utilization within the parameters of individual cognitive styles to cope with situations 
and problems. 
Bradberry & Greaves (2005) assert that emotional intelligence is the “something” in 
each of us that is a bit intangible. It defines how we manage behavior, navigate social 
complexities and make personal decisions that achieve positive results. 
Above all these viewpoints, it may be said that one’s emotional intelligence is 
a unitary ability which is related to, but independent of standard intelligence and 
helpful in knowing, feeling and judging emotions in close cooperation with one’s 
thinking process to behave in a proper way, for the ultimate realize of the happiness 
and welfare of the self in tune with others. 
 
16 
 
Models of Emotional Intelligence: 
Ability Model: 
This model introduced by Salovey & Mayer (Mayer, Salovey, Caruso & Sitarenios, 
2001). The ability-based model views emotions as useful sources of information that 
help one to make sense of and navigate the social environment. (Mayer & Salovey, 
1997; Salovey & Grewal, 2005). The model proposes that individuals vary in their 
ability to process information of an emotional nature and in their ability to relate 
emotional processing to a wider cognition. This ability is seen to manifest itself in 
certain adaptive behaviors. The model claims that EI includes four types of abilities:  
 Perceiving emotions-the ability to detect and decipher emotions in faces, 
pictures, voices and cultural artifacts- including the ability to identify one’s 
own emotions. Perceiving emotions represents a basic aspect of emotional 
intelligence, as it makes all other processing of emotional information 
possible. 
 Using emotions- the ability to harness emotions, to facilitate various cognitive 
activities such as thinking and problem-solving. The emotionally intelligent 
person can capitalize fully upon his or her changing moods in order to best fit 
the task at hand. 
 Understanding emotions- the ability to comprehend emotion, language and 
to appreciate complicated relationships among emotions. For example, 
understanding emotions encompasses the ability to be sensitive to slight 
variations between emotions, and the ability to recognize and describe how 
emotions evolve over time. 
 Managing emotions- the ability to regulate emotions in both ourselves and in 
others. Therefore, the emotionally intelligent person can harness emotions, 
even negative ones, and manage them to achieve intended goals. 
Measurement of the ability model: The current measure of Mayer & Salovey’s 
model of EI, the Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) is 
based on a series of emotion-based problem problem-solving items. (Salovey & 
Grewal, 2005; Mayer, Salovey, Caruso & Sitarenios, 2003). Consistent with the 
model’s claim of EI as a type of intelligence, the test is modeled on ability-based IQ 
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tests. By testing a person’s abilities on each of the four branches of emotional 
intelligence, it generates scores for each of the branches as well as a total score. 
Trait EI model:  
Konstantin Vasily Petrides proposed a conceptual distinction between the ability 
based model and a Trait based model of Emotional Intelligence (EI). Trait EI is “a 
constellation of emotional self-perceptions located at the lower levels of personality 
(Petrides, K.V., Pita, R., Kokkinaki, F., 2007). In lay terms, trait EI refers to an 
individual’s self-perceptions of their emotional abilities. This definition of EI 
encompasses behavioral dispositions and self perceived abilities and is measured by 
self report, as opposed to the ability based model which refers to actual abilities, 
which have proven highly resistant to scientific measurement. Trait EI should be 
investigated within a personality framework (Petrides, K.V. & Furnham, A., 2001). 
An alternative label for the same construct is Trait emotional self-efficacy. The 
conceptualization of Emotional Intelligence as a personality trait leads to a construct 
that lies outside the taxonomy of human cognitive ability.  
Measurement of the Trait EI model: one of the more comprehensive and widely 
researched measures of this construct is the Trait Emotional Intelligence 
Questionnaire (TEIQue), which was specifically designed to measure the construct 
comprehensively and is available in many languages. The TEIQue provides an 
operationalization for the model of Petrides &colleagues that conceptualizes 
Emotional Intelligence in terms of personality (Petrides, K.V., & Furnham, A., 2003). 
The test encompasses 15 subscales organized under four factors: Well-being, Self-
control, Emotionality, and Sociability. The psychometric properties of the TEIQue 
were investigated in a study on a French-speaking population, where it was reported 
that TEIQue scores were globally normally distributed and reliable (Mikolajczak, 
Luminet, Leroy, & Roy, 2007). 
Bar-On Model Of Emotional-Social Intelligence (ESI):  
This model introduced by Bar-On (Bar-On, 2006). Bar-On defines Emotional 
Intelligence as being concerned with effectively understanding oneself and others, 
relating well to people, and adapting to and coping with the immediate surroundings 
to be more successful in dealing with environmental demands (Bar-On, 1997). Bar-
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On posits that Emotional Intelligence develops over time and that it can be improved 
through training, programming, and therapy (Bar-On, 2006). Bar-On hypothesizes 
that those individuals with higher than average Emotional Quotient (EQs) are in 
general more successful in meeting environmental demands and pressures. He also 
notes that a deficiency in Emotional Intelligence can mean a lack of success and the 
existence of emotional problems. Problems in coping with one’s environment are 
thought, by Bar-On, to be especially common among those individuals lacking in the 
subscales of reality testing, problem-solving, stress tolerance, and impulse control. In 
general, Bar-On considers emotional intelligence and cognitive intelligence to 
contribute equally to a person’s general intelligence, which then offers an indication 
of one’s potential to succeed in life (Bar-On, 2006). 
Measurement of the Bar-On model: The Bar-On Emotional Quotient Inventory 
(EQ-i) is a self-report measure of Emotional Intelligent developed as a measure of 
emotionally and socially competent behavior that provides an estimate of one’s 
emotional and social intelligence. The EQ-i is not meant to measure personality traits 
or cognitive capacity, but rather the mental ability to be successful in dealing with 
environmental demands and pressures. One hundred and thirty three items (questions 
or factors) are used to obtain a total EQ (Total Emotional Quotient) and to produce 
five composite scale scores, corresponding to the five main components of the Bar-On 
model. A limitation of this model is that it claims to measure some kind of ability 
through self-report items (Matthews, Zeidner, & Roberts, 2001). 
Mixed Model: 
The model introduced by Daniel Goleman (Goleman, 1998) focuses on Emotional 
Intelligence as a wide array of competencies and skills that drive leadership 
performance. Goleman’s model outlines five main Emotional Intelligence constructs 
(for more details see “What Makes A Leader” by Daniel Goleman, best of Harvard 
Business Review 1998): 
 Self-Awareness- the ability to know one’s emotions, strengths, weakness, 
drives, values and goals and recognize their impact on others while using gut 
feelings to guide decisions. 
 Self-Regulation- involves controlling or redirecting one’s disruptive emotions 
and impulses and adapting to changing circumstances. 
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 Social skill- managing relationships to move people in the desired direction. 
 Empathy- considering other people’s feelings especially when making 
decisions and  
 Motivation- being driven to achieve for the sake of achievement. 
Goleman includes a set of emotional competencies within each construct of EI. 
Emotional competencies are not innate talents, but rather learned capabilities that 
must be worked on and can be developed to achieve outstanding performance. 
Goleman posits that individuals are born with a general Emotional Intelligence that 
determines their potential for learning emotional competencies (Boyatzis, Goleman 
&Rhee, 2000). 
Measurement of the Emotional Competencies (Goleman) model: 
Two measurement tools are based on the Goleman model: 
1. The Emotional Competency Inventory (ECI), which was created in 1999, and 
the Emotional and Social Competency Inventory (ESCI), which was created in 
2007. 
2. The Emotional Intelligence Appraisal, which was created in2001 and which can 
be taken as a self-report or 360-degree assessment (Bradberry, Travis, Greaves & 
Jean, 2009). 
Concept and definitions of Self-efficacy: 
Self-efficacy is a vital concept in Bandura’s social cognitive theory. According to this 
theory, human’s behavior is not controlled by external and environmental factors; 
however, cognitive processes have a determining role in the behavior (Pajares, F. 
2002). Self-efficacy determines whether a task begins or not, and if it begins, how 
much effort one would need to perform it (Bandura, 2006).  It is a belief about what a 
person can do rather than personal judgments about one’s physical or personality 
attributes. It is also context-specific and varies across several dimensions such as 
level, generality and strength. The level of Self-efficacy refers to its dependence on 
the difficulty level of a particular task, such as math addition problems of increasing 
difficulty; generality of Self-efficacy beliefs refers to the transferability of one’s 
efficacy judgments across different tasks or activities, such as different academic 
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subjects; strength of Self-efficacy judgment pertains to the certainty with which one 
can perform a specific task (Zimmerman, 1995). Self-efficacy is the measure of the 
belief in one’s own ability to complete tasks and reach goals (Ormrod, 2006). Self-
efficacy affects every area of human endeavor by determining the beliefs a person 
holds regarding his or her power to affect situations, it strongly influences both the 
power a person actually has to face challenges competently and the choice a person is 
most likely to make. These effects are particularly apparent, and compelling, with 
regard to behaviors affecting health (Luszczynska & Schwarzer, 2005). Self-efficacy 
is an impression that one is capable of performing in a certain manner or attaining 
certain goals. It is a belief that one has the capabilities to execute the courses of 
actions required to manage prospective situations. Bandura defined Self-efficacy 
beliefs (or expectancies) as the beliefs regarding one’s ability to perform the tasks that 
one views as necessary for attaining valued goals. He proposed that Self-efficacy 
beliefs are among the most important determinants of human behavior and offered 
Self-efficacy theory as a unifying theory for all types of behavior change, including 
the effect of psychological interventions and psycho-therapy. He contrasted Self-
efficacy expectancies concerning one’s abilities to perform behaviors, with outcome 
expectancies, which are concerned with the expected results of the behaviors that one 
performs. Self-efficacy is one of the important self related cognition, which relates to 
the individuals sense of personal efficacy to produce and regulate events of their life. 
Self-efficacy beliefs are not fixed acts or simply a matter of knowing what to do. 
Rather it is a generative capability in which all the cognitive, affective and cognitive 
components and social and behavioral skills must be organized into integrated course 
of action to serve innumerable purpose. A wholesome organization of these self-
referent beliefs can stem from many sources including attributions about the causes of 
previous success and failures, perception of the situations and one’s ability, 
adaptability, creativity and ability for personal control (Wood & Locke, 1987). 
Perceived self-efficacy is an individual’s estimate of his capability of performing 
specific set of actions required to deal with environmental conditions. It has been 
proved to be a powerful personal resource of having impact of stress on cognitive 
appraisals as well as on psychological and physical well-being (Jerusalem & Mittag, 
1997). 
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The concept of Self-efficacy is the focal point of Albert Bandura’s Social 
Cognitive theory. By means of the Self-system, individuals exercise control over their 
thoughts, feelings and actions. Among the beliefs with which an individual evaluates 
the control over his/her actions and environment, Self-efficacy beliefs are the most 
influential arbiter of human activity. Bandura’s Social cognitive theory emphasizes 
the role of observational learning and social experience in the development of 
personality. The main concept in Social Cognitive theory is that an individual’s 
actions and reactions including social behaviors and cognitive processes in almost 
every situation are influenced by the actions that individual has observed in others. 
Because Self-efficacy is developed from external experiences and self perception and 
is influential in determining the outcome of many events, it is an important aspect of 
Social Cognitive theory. Self-efficacy represents the personal perception of external 
social factors (Bandura, 1977; Miller & Dollard, 1941; Bandura, 1988; Mischel & 
Shoda, 1995). According to Bandura theory people with high Self-efficacy that is, 
those who believe they can perform well are more likely to view difficult tasks as 
something to be mastered rather than something to be avoided. According to Bandura, 
expectations such as motivation, performance and feelings of frustration associated 
with repeated failures determine affect and behavioral reactions. Bandura (1986) 
separated expectations into two distinct types: Self-efficacy and outcome expectancy. 
He defines Self-efficacy as the conviction that one can successfully execute the 
behavior required to produce the outcome. The outcome expectancy refers to a 
person’s estimation that a given behavior will lead to certain outcomes. He states that 
Self-efficacy is the most important precondition for behavioral change, since it 
determines the initiation of coping behavior. Self-efficacy beliefs play a major role in 
a number of common psychological problems as well as in successful interventions 
for these problems. Low Self-efficacy expectancies are an important feature of 
depression (Bandura, 1997; Maddux & Meier, 1995). Highly self-efficacious 
individuals perceive the new demands of life more as challenges and less as their acts. 
They experience lower anxiety, better health and fewer health complaints than the low 
self-efficacious individuals. A strong sense of personal efficacy seems to reduce the 
likelihood of negative appraisal of stressful life demands, and as consequences, it 
provides protection against emotional distress and health impairments by changing 
risky health behavior through personal action. 
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Self-efficacy has been found to be related to academic achievement, behavior 
and attitudes (Faulkner & Reeves, 2009; Hagger, Chatzisarantis & Biddle, 2001; 
Yaleinalp, 2005; Schwarzer & Fuchs, 2009; Salami, 2004; Salami &Ogundokun, 
2009). Efficacy or sense of personal control, a person belief in his/her ability to 
perform competently in whatever is attempted is conceptualized as an indicator of 
well-being. It is considered as sense of one’s competence ability to cope, to manage 
and to masters. The sense of personal efficacy may be felt in a number of different 
realms in general ability to influence the world, in the physical and intellectual skill, 
in interpersonal relations in physical activity, in the struggle with nature or in the 
battle of control and channel one’s own emotions (Inkles & Diamond, 1980). 
Definitions of Self-efficacy: 
Bandura (1997) Self-efficacy refers to subjective judgments of one’s capabilities to 
organize and execute courses of action to attain designated goals. 
Bandura (1977) Self-efficacy is a person’s evaluation of his/her ability or competence 
to perform a task, reach a goal or overcome an obstacle. 
Medenick (1982) personal-efficacy refers to a belief or expectation that one can 
successfully bring about change, people with expectations are more likely to take 
risks, set more difficult goals persist longer at chosen activities and be more involved 
in what they are doing. 
Schunk (1985) states that self-efficacy refers to personal judgments of performance 
capabilities in a given domain of activity that may contain novel, unpredictable and 
possibly stressful features. 
Bandura (1989) Self-efficacy means one’s beliefs in one’s ability to perform specific 
behavior or set of behaviors required to produce an outcome. 
Locke & Latham (1990) found that individuals with high self-efficacy tend to pursue 
more challenging goals than individuals with lower self-efficacy. Self-efficacy levels 
can enhance or impede the motivation to act. 
Cliffs (1993) Self-efficacy then can be defined as the perception or judgment of one’s 
ability to perform a certain action successfully or to conclude ones circumstances. 
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How Self-efficacy beliefs influence human functioning? 
Self-efficacy beliefs can enhance human accomplishment and well-being in countless 
ways: 
-Choice regarding behavior: They influence the choices, people make and the 
courses of action they pursue. Individual tend to select tasks and activities in which 
they feel competent and confident and avoid those in which they do not. Unless 
people believe that their actions will have the desired consequences, they have little 
incentive to engage in those actions. 
-Motivation: People with high Self-efficacy in a task are more likely to expand more 
effort, and persist longer, than those with low efficacy. On the other hand, low Self-
efficacy provides an incentive to learn more about the subject. As a result, someone 
with a high efficacy may not prepare sufficiently for a task. 
-Thought patterns and responses: Self-efficacy helps create feelings of serenity in 
approaching difficult task and activities. Conversely, people with low Self-efficacy 
may believe that things are tougher than they really are a belief that fosters anxiety, 
stress, depression and a narrow vision of how best to solve a problem. As 
consequences, Self-efficacy beliefs can powerfully influence the level of 
accomplishment that one ultimately achieves. 
-The destiny Idea: Bandura successfully showed that people of differing Self-
efficacy perceive the world in fundamentally different ways. People with a high Self-
efficacy are generally of the opinion that they are in control of their own lives; that 
their own actions and decisions shape their lives. On the other hand, people with low 
Self-efficacy may see their lives as somewhat out of their hands.  
Although Self-efficacy beliefs exercise a powerful influence on human action, 
a number of factors can affect the strength of the relationship. 
Factors Affecting Self-efficacy: 
Bandura points to four sources affecting Self-efficacy. 
Mastery experience: Individuals engage in tasks and activities, interpret the results 
of their actions, use the interpretations to develop beliefs about their capability to 
engage in subsequent tasks or activities, and act in concert with the belief created. 
Typically, outcomes interpreted as successful raise Self-efficacy; those interpreted as 
failures lower it. 
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Modelling: People form their Self-efficacy beliefs through the vicarious experience 
of observing others perform tasks. This is a process of comparison between a person 
and someone else. When people see someone succeeding at something, their Self-
efficacy will increase; and where they see people failing their Self-efficacy will 
decrease. This process is more effectual where the person sees themselves as similar 
to his/her model. If a peer who is perceived as having similar ability succeeds, this 
will likely increase an observer’s Self-efficacy. Although not as influential as past 
experience, modeling is a powerful influence when a person is particularly unsure of 
him or herself. 
Social Persuasion: These persuasions can involve exposure to the verbal judgments 
that others provide social persuasions relate to encouragements/discouragements. 
These can have a strong influence. 
Physiological Factors: In unusual stressful situations, people commonly exhibits 
signs of distress, shakes, aches and pains, fatigue, fear, nausea etc. A person’s 
perceptions of these responses can markedly alter a person’s Self-efficacy. If a person 
gets “butterfly in the stomach” before public speaking, a person with low Self-
efficacy may take this as a sign of their own inability, thus decreasing their efficacy 
further. On the other hand, a person with high Self-efficacy is likely to interpret such 
physiological signs as normal and unrelated to his/her actual ability, which will 
continue to be seen as high regardless of trembling hands etc. Thus it is the person’s 
beliefs. On the implications of their physiological response that alters their Self-
efficacy, rather than the sheer power of the response.  
Types of Self-efficacy: 
High Self-efficacy Beliefs: Those who have high Self-efficacy beliefs find an inner 
confidence which allows them to perform tasks that might otherwise seem beyond 
their reach. A high Self-efficacy makes life a little easier and one’s day a little 
brighter. When people have a belief in themselves and their abilities they are more 
likely to: 
1. Set higher and higher goals for themselves as they climb the ladder of success. 
2. Accept more difficult challenges. 
3. Assume more responsibilities. 
4. Feel generally good about them and foster self-esteem. 
5. Commit full effort towards accomplishing their objectives. 
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Low Self-efficacy Beliefs: Those having a low Self-efficacy are more prone to lack 
confidence in their own abilities. A low Self-efficacy will manifest itself in a variety 
of ways in their daily lives. He/she may try to hide it but it will always be there and 
will control their lives in many ways. It may cause them to: 
1. limits their dreams and goals because they do not believe they can do more. 
2. Turn away from more difficult challenges. 
3. Focus on the potential for failure rather than the likelihood of success. 
4. Examine his/her weaknesses rather than expand their strengths. 
5. We may believe things are tougher than they really are. 
Stress, Emotional intelligence, Self-efficacy and Psychological well-being among 
Adolescents: 
Adolescence is a sensitive period in which person faces some biological changes 
associated with puberty, increased pressure for social integrity, challenges of new 
roles, future adulthood related stressors, conflicts with peers and so other problems 
that can produce stress. Forty to seventy percent of adolescents experience one or 
more stressful events during the teenage period. Adolescents more readily tend to 
engage in experiences or encounter situations that are stressful and associated with 
developing emotional and behavioral problems. Adolescence period can be 
considered as confusing; in this period the individuals are no longer viewed as 
children but nonetheless, are considered to be too immature to be treated as adults. So, 
the adolescent stress is an important health issue. The early adolescence years are 
marked by rapid changes: physical, cognitive and emotional. However, adolescents 
are confronted with new kinds of stress stemming from relationships with parents, 
peers new demands at school, family tension or dissatisfaction with body image etc. 
(Krenke-Seiffge, Aunola, & Nurmi, 2009).  
Adolescence is popularly described as a time of heightened egocentrism, 
volatility and experimentation with risky behaviors. There are various kinds of 
stressors and the way in which adolescence cope with these stressors can have 
significant short and long term consequences on their physical and emotional health. 
Difficulties in handling stress can lead to mental health problems, such as depression 
and anxiety disorders. At some level, stress can be seen as a natural part of 
development and of adaptation to a changing environment. Yet, the implications of 
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stress for children and youth can be far-reaching, depending on its level and 
persistence stress that is prolonged and managed poorly can result in negative 
physical, mental and cognitive outcomes for children and youth (Steinberg, 2005). 
Experiencing high levels of stress or chronic stress can undermine physical health, for 
example, by increasing the likelihood of a weakened immune system, heart disease, 
obesity and diabetes (Rosmond, 2005). Other negative outcomes include anxiety, 
depression, poor memory and language skills, and lower academic achievement 
(Farah, Nobel & Hurt 2007); (Evans, & Schamberg, 2009). Biological or genetic 
factors can increase one’s vulnerability to stress, as can social and environmental 
factors. For example, although stress can be problematic for children and youth of all 
socio-economic backgrounds, children and youth from high conflict families and 
those who live in high crime, low resource neighborhoods may be even more likely to 
experience chronic and/or high levels of stress (Gershoff, Aber & Raver 2003). One 
source of stress is school not only are academic challenges and responsibilities placed 
on the adolescents, but students are likely beginning to formulate life goals. For 
example, students may be thinking about career paths and what must be accomplished 
now and in the near future to reach their end goals. The effect of stress in a student’s 
life can have serious impacts on their ability to perform progress or succeed in school. 
(Needham, Crosnoe & Muller, 2004) reported that emotional stress predicted future 
class failure and other school problems. Along with academic stress adolescents must 
deal with social pressures and peer pressure. The word “popularity” and “cliques” are 
frequently associated with this time in life. Being accepted into desired social circles 
and keeping up with the “popular kids” is of high priority for many adolescents with 
many going to great length to be accepted. This can lead to poor decision-making and 
hurt feelings for example teasing others. Siddique & D’Archy (1984) found that stress 
in family, school and peer situations were all related to psychological well-being. 
Furthermore, they found that stress in family had the strongest negative impact on an 
adolescent’s psychological well-being. Mechanic & Hansell (1987) found a 
correlation between both higher ratings of physical health and higher levels of 
psychological well-being. So life is full of stressors that produce threats to our well-
being. The period of adolescence can be seen as the time of struggle, more pressure at 
this stage lead to poor well-being among adolescents. Today there is a need to 
enhance the level of happiness, comfort and well-being among adolescents.  
Psychological well-being is a relatively complex factor, and it is apparent that there 
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may be a wide range of factors or influences that may have an impact on adolescent 
psychological well-being. As a result of the multi factor dimension of psychological 
well-being, various life components that adolescents face or deal with may contribute 
to their sense of psychological well-being. 
However, there are remarkable differences in the abilities of adolescents to 
cope with the challenges which confront them. Some adolescents have great difficulty 
in dealing with problems which for others would be minor. When these young people 
are not able to cope with stresses in an adaptive manner they may develop problem 
behaviors and are at risk of developing mental health problems. Other adolescents 
with major problems seem to be able to emerge from stressful encounter not only 
successfully, but also with increased abilities and resources (Seoffge-Kreake, 1995). 
A person high in Psychological well-being not only carries higher level of life 
satisfaction, self-esteem, positive feelings and attitudes, but also manages tensions, 
negative thoughts, ideas and feelings more efficiently. It emphasizes positive 
characteristics of growth and development. Adolescents high on Psychological well-
being tend to be in a good mental state and having healthy adjustment with their 
environment while those low on the measure of Psychological well-being may show 
unhappiness, poor social relations, maladjustment with environment, poor 
performance etc. Psychological well-being leads to desirable outcomes, including 
economic as well as educational ones. 
Emotional intelligence is another important factor and has a wide range of 
useful implications for adolescents, when faced with the struggle of broken families, 
abuse, the temptation of drugs, alcohol and sex as well as other struggles, of 
Emotional Intelligence can contribute to an adolescent being true to himself or 
herself. Goleman (1995) stating that students who have emotional competency can 
better deal with the pressures of peer politics, the higher demands required for 
academics, and the temptations of alcohol, drugs and sex. Emotional Intelligence is 
one important component that should be valued during adolescence. Emotional 
Intelligence has been related to several factors such as life satisfaction, Psychological 
well-being, occupational success and job performance. (Adeyemi & Adeleye, 2008; 
Bar-On, 1997 & 2005; Salovey & Mayer, 1990). Students are measured in terms of 
their performance and grades. They are assessed on how well they can play, act, draw, 
sing, and so forth. However, an intrinsic aspect of adolescents as well as all of us, and 
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one that is usually not assessed, is what has been defined as emotional intelligence. 
Teaching adolescents about their emotions and how they deal with others as well as 
their own actions can be very helpful in their daily struggles. Furthermore, in order to 
encourage a smooth transition from adolescence to adulthood, a good understanding 
of emotions for adolescents is important in determining their psychological well-
being. According to Mayer & Cobb (2000), the current definition of emotional 
intelligence as defined by Mayer, Salovey & Caruso (2000) includes “the capacity to 
perceive, understand and manage emotions”. A student high in emotional intelligence 
based on the above definition should have some of the elements required for also 
being high in psychological well-being such as self-acceptance, positive relation with 
others, autonomy, environmental mastery, purpose in life and personal growth. A 
review of recent evidence indicates that positive emotions help buffer against stress. 
For instance, positive coping strategies such as positive reappraisal, problem focused 
coping are related to the occurrence and maintenance of positive effect and predict 
increase in psychological well-being and resilience to stress. These findings suggest 
that positive emotions are valuable tools for establishing enhanced outcomes in well-
being (Folkman & Moskowitz, 2002). 
Each period of development bring with it new challenges for coping efficacy. 
As adolescents approach the demands of adulthood, they must learn to assume full 
responsibility for themselves in almost every dimension of life. This requires 
mastering many new skills and the ways of adult society. Learning how to deal with 
pubertal changes, emotionally invested partnerships and sexuality becomes a matter 
of considerable importance. The task of choosing what life works to pursue also 
looms large during this period. These are but a few of the areas in which new 
competencies and self beliefs of efficacy have to be developed. 
Adolescent’s perception of efficacy play a major role in their transition from 
childhood dependency to adulthood self-sufficiency. Ecologically oriented research 
has shown that adolescent’s self-efficacy beliefs emerge from a rich and complex 
interplay of forces in which these beliefs are both causes and effects of personal and 
academic functioning as well as future occupational choices. Bandura (1997) 
hypothesized that self-efficacy beliefs interact with many other determinants of 
academic functioning- personal, contextual and behavioral. For this reason self-
efficacy measures are designed to reveal the task, condition and context-specificity of 
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personal competence beliefs and to be sensitive to changes in functioning. 
Adolescent’s sense of personal efficacy is especially influenced by their capability to 
self regulate their functioning, such as setting optimal goals, implementing effective 
strategies self-monitoring accurately, self evaluating using appropriate criteria, and 
attributing causation to adaptable processes. Adolescents expand and strengthen their 
sense of efficacy by learning how to deal successfully with potentially troublesome 
matters in which they are unpracticed as well as with advantageous life events. The 
school functions as the primary setting for the cultivation and social validation of 
cognitive competencies. School is the place where children develop the cognitive 
competencies and acquire the knowledge and problem-solving skills essential for 
participating effectively in the larger society. Here their knowledge and thinking skills 
are continually tested, evaluated, and socially compared. As children master cognitive 
skills, they develop a growing sense of their intellectual efficacy. Students with a 
strong sense of efficacy are more likely to challenge themselves with difficult tasks 
and be intrinsically motivated. These students will put forth a high degree of effort in 
order to meet their commitment, and attribute failure to things which are in their 
control, rather than blaming external factors. Self-efficacious students also recover 
quickly from setbacks, and ultimately are likely to achieve their personal goals. 
Students with low Self-efficacy on the other hand, believe they can not be successful 
and thus are less likely to make a concerted, extended efforts and may consider 
challenging tasks as threats that are to be avoided. Self-efficacy pertains to optimistic 
beliefs about being able to cope with a variety of stressors. A strong sense of self-
efficacy enhances people’s well-being in many ways. High levels of self-efficacy 
contribute to high levels of engagements and life satisfaction. While mastery 
experiences are the major force behind self-efficacy, positive role models, accurate 
reading of physical and emotional feelings and positive feedback all contribute to 
well-being. It has been also defined as a dynamic state characterized by a reasonable 
amount of harmony between individual’s abilities, needs and expectations and 
environmental demands of opportunities (Levi, 1987). Self-efficacy beliefs determine 
an individual’s resiliency to adversity and her vulnerability to stress and depression 
(Bandura, Caprara, Barbaranelli, Gerbino & Pastorelli, 2003). General self-efficacy 
aims at a broad and stable sense of personal competence to deal effectively with a 
variety of stressful situations (Scherer, Maddux & Rogers, 1982; Schwarzer, 1994). 
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Research reported that general self-efficacy was related to physical and mental health 
(Wang &Liu, 2000).  
 
Operational Definitions: 
Stress as “a particular relationship between the person and the environment that is 
appraised by the person as taxing or exceeding his or her resources and endangering 
his or her well-being (Lazarus & Folkman, 1984, 19). 
Stress is the feeling of mental, physical or emotional strain or tension. Students are 
being pressured frequently by a variety of factors which cause them to have stress in 
one or more ways. 
Emotional intelligence is an array of personal, interpersonal and emotional abilities 
that influence a person’s overall ability to cope with environmental demands (Bar-On 
& Parker, 2000). 
Mayer & Salovey (1993) define emotional intelligence as “a type of social 
intelligence that involves the ability to monitor one’s own and others emotions, to 
discriminate among them, and to use the information to guide one’s thinking and 
actions” (p.433). 
Emotional intelligence is now considered by many as being essential for successful 
living (Goleman, 1995). 
Psychological well-being is defined as a state that emerges from feeling of 
satisfaction with one’s physical health and oneself as a person and with one’s close 
interpersonal relationships. Shek (1992) defines psychological well-being as that 
“state of a mentally healthy person who possesses a number of positive mental health 
qualities such as active adjustment to the environment and unity of personality”. 
Bandura (1997) define Self-efficacy expectations are judgments about how well a 
person can act in a certain way in order to meet a goal or cope effectively with 
stressful situations. 
Self-efficacy is a broad and stable sense of personal competence to deal effectively 
with a variety of stressful situations (Adeyemo, 2008; Schwarzer, 1994). 
Objectives of the Study: 
The present study is designed in accordance with the following main research 
objectives:- 
(1) To examine the relationship of stress, emotional intelligence and self-efficacy 
with psychological well-being and its dimensions. 
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(2) To determine stress, emotional intelligence and self-efficacy as predictors of 
psychological well-being and its dimensions. 
(3) To identify the potential moderating effect of emotional intelligence and self-
efficacy on the relationship between stress and psychological well-being and 
its dimensions. 
(4) To explore male and female differences on stress, emotional intelligence, self-
efficacy and psychological well-being and its dimensions. 
Research questions of the study: 
(1) Does stress, emotional intelligence and self-efficacy correlates with 
psychological well-being and its dimensions? 
(2) Does stress, emotional intelligence and self-efficacy are predicted by 
psychological well-being and its dimensions? 
(3) Does emotional intelligence and self-efficacy has a moderating effect on 
the relationship between stress and psychological well-being? 
(4) Does a male and female adolescent significantly differ on stress, emotional 
intelligence, self-efficacy and psychological well-being and its 
dimensions? 
Hypotheses of the study:  
The following hypotheses were formulated: 
(1) Stress, emotional intelligence and self-efficacy will be correlated with 
psychological well-being and its dimensions among adolescents. 
(2) Stress, emotional intelligence and self-efficacy would be significant predictors 
of psychological well-being and its dimensions among adolescents. 
(3) Emotional intelligence and Self-efficacy will moderate the relationship 
between stress and psychological well-being and its dimensions among 
adolescents. 
(4) There will be a significant gender difference on stress, emotional intelligence, 
self-efficacy and psychological well-being and its dimensions among 
adolescents. 
 
***** 
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Chapter II 
REVIEW OF LITERATURE 
 
The present chapter embodies a brief review of the researches done in the area of 
Stress, Emotional intelligence, Self-efficacy and Psychological well-being. It 
categorize namely: studies related to Emotional intelligence and Psychological well-
being, studies related to Stress and Psychological well-being, studies related to Self-
efficacy and Psychological well-being and finally Gender differences on the study 
variables. 
Studies related to Emotional Intelligence and Psychological Well-being: 
             DE. Lazzari (2000) the goal of his study was to take an exploratory look at 
emotional intelligence, meaning, satisfaction with life and psychological well-being in 
early and late adolescence. The results of his study replicated some previous 
researches and also revealed some important additional findings in this area like 
satisfaction with life, emotional intelligence, personal and psychological well-being in 
adolescents were all positively related to each other. Students who are higher in 
emotional intelligence are better able to engage in friendship with a wide range of 
individuals. 
Carmeli, Yitzhak-Halevy and Weisberg (2009) these investigators examine the 
relationship between emotional intelligence and four aspects of psychological well-
being (self-acceptance, life satisfaction, somatic complaints and self-esteem). Data 
were collected from employees through two different structured surveys administered 
at two points in time. The results of four hierarchical regression models provide in 
general, support for the positive association between emotional intelligence and 
psychological well-being components-self-esteem, life satisfaction and self-
acceptance. Only marginal significant support was found for the negative relationship 
between emotional intelligence and somatic complaints. 
Bastian, Nicholas and Nettelbeck (2005) Emotional Intelligence (EI) is held to 
explain how emotions advance life goals. While different theories of Emotional 
Intelligence have been proposed there is still controversy about how Emotional 
Intelligence should be conceptualized and measured. It is agreed, however, that 
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Emotional Intelligence relevance depends on it being able to predict significant life 
outcomes. A study of 246 predominantly, first year tertiary students investigated 
relationships between Emotional Intelligence and a number of life skills (academic 
achievement, life satisfaction, anxiety, problem-solving and coping). Correlations 
between Emotional Intelligence and academic achievement were small and not 
statistically significant, although higher Emotional Intelligence was correlated with 
higher life satisfaction, better perceived problem-solving and coping ability and lower 
anxiety. However, after controlling for the influence of personality and cognitive 
abilities, shared variance between Emotional Intelligence and life skills was 6% or 
less. 
Layons and Schneider (2005) Emotional intelligence (EI) the ability to 
perceive, integrate, understand and manage emotions may influence appraisals of 
stressful tasks and subsequent task performance. This study examined the relationship 
of ability based EI facets with performance under stress. We expected high levels of 
Emotional Intelligence would promote challenge appraisals and better performance, 
whereas low Emotional Intelligence level would foster threat appraisals and worse 
performance. Under graduates (N=126) performed mental math and video taped 
speech tasks. Certain dimensions of Emotional Intelligence were related to more 
challenge and enhanced performance. Some Emotional Intelligence dimensions were 
related to performance after controlling for cognitive ability, demonstrating 
incremental validity. This pattern of findings differed somewhat for males and 
females. 
Gohm, Corserand Dalsky (2005) this investigation among 158 freshmen 
examined the association between Emotional Intelligence (emotion-relevant abilities) 
and stress feelings of inability to control life events), considering personality (self-
perception of the meta-emotion traits of clarity, intensity and attention) as a 
moderating variable. Result suggests that Emotional Intelligence is potentially helpful 
in reducing stress for some individuals, but unnecessary or irrelevant for others.We 
highlight results among the highly stressed intense but confused participants in 
particular because they have average Emotional Intelligence, but do not appear to use 
it, presumably because they lack confidence in their emotional ability.  
 
 
 
 
34 
Uma Devi and Rayulu (2005) the present study was taken up to understand the 
Emotional Intelligence levels of adolescents of 15+ to 18+ years by using the 
Emotional Intelligence inventory developed by the investigators. Sample consisted of 
224 adolescents (112 boys and 112 girls) selected from co-educational junior colleges 
located in Hyderabad city. Results revealed that majority of the boys and girls fell into 
an average and above on Emotional Intelligence levels. Significant difference was 
noticed in interpersonal skill component of boys and girls favoring surpass of boys on 
self-awareness, empathy, social responsibility and problem-solving. Adolescent boys 
and girls did show similar scores on other dimensions of Emotional Intelligence 
levels. It is interesting to note that younger adolescents were high on interpersonal 
skills than older adolescents. It is surprising to note that the study did not show any 
relationship on Emotional Intelligence levels of adolescents. 
Singh (2015) this study was conducted in Ludhiana District of Punjab. The 
sample comprised 200 students of 11th grade (100 boys and 100 girls). The data was 
analyzed by using Pearson’s correlation and Step-wise regression. The findings 
revealed that there exist significant positive relationship between emotional 
intelligence and well-being, (ii) there exist significant positive relationship between 
self-efficacy and well-being and (iii) the conjoint effect of emotional intelligence and 
self-efficacy on the well-being of adolescents is significantly higher as compared to 
their separate prediction. 
Salami (2011) the purpose in this study was to examine the relationship 
between the Big Five personality factors and psychological well-being of adolescents 
and the moderating role of emotional intelligence in that relationship. Adolescents (N 
= 400) randomly selected from secondary schools in southwestern Nigeria completed 
the NEO Five-Factor Inventory (Costa &McCrae, 1992), and emotional intelligence 
(Law, Wong, &Song, 2004), and psychological well-being (Ryff& Keyes, 1995) 
scales. It was found that personality factors and emotional intelligence had significant 
correlations with psychological well-being. Emotional intelligence moderated the 
relationship between neuroticism, extraversion, and psychological well-being. 
Implications for counseling adolescents and directions for future research are 
suggested. 
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Salami (2010) in this study examiner investigate the relationship between 
occupational stress and psychological well-being of teachers and the moderator 
effects of emotional intelligence, self-efficacy, coping strategies, negative affectivity 
and social-support on the relationship. Measures of occupational stress, trait 
emotional intelligence, self-efficiency, coping strategies, negative affectivity and 
social support were administered on 420 secondary school teachers randomly selected 
from Southwest Nigeria. Data were analyzed using hierarchical multiple regression. 
Results revealed that occupational stress was negatively related to psychological well-
being. The moderator variables served as protective factors for teachers who 
experienced occupational stress. The clinical implications of providing counseling 
interventions for teachers who experienced occupational stress were discussed. 
Salami (2010) in this study they examined how emotional intelligence, self-
efficacy and psychological well-being contribute to students’ behaviors and attitudes. 
Two hundred and forty two students from a college of education, in Kwara state, 
Nigeria responded to a set of questionnaires consisting of measures of emotional 
intelligence (EI), self-efficacy, psychological well-being (i.e. happiness, life 
satisfaction and depression) and students’ behaviors and attitudes. Hierarchical 
regression analyses conducted for each dependent variable showed that emotional 
intelligence, self-efficacy, happiness and life satisfaction over and above depression 
predicted students’ behaviors and attitudes. This study indicates the need to 
emphasize positive psychology in improving the positive elements in students 
proactively rather than retroactively trying to solve problems that emerge in order to 
improve the quality of higher education. 
Landa, Martos, and Lopez-Zafra (2010) in his study they analyzed the 
relationship among emotional intelligence, personality traits and psychological well-
being in undergraduates. Results showed that low scores in neuroticism and high 
scores in extraversion are the dimensions of personality most related to all the 
psychological well-being scales, and also the best predictors of psychological well-
being. Furthermore, high scores in clarity and emotional repair were found to be two 
consistent predictors for all the scales of psychological well-being, after controlling 
for personality factors. These results confirm the prognostic significance for 
emotional intelligence on psychological well-being. 
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Adeyemo (2007) this study is conducted to examined the moderating influence 
of emotional intelligence on the link between academic self-efficacy and achievement 
among university students. The participants in the study were 300 undergraduate 
students at the University of Ibadan, Ibadan, Nigeria. Their age ranged between 16.5 
years and 30 years with mean age of 19.4 years. Descriptive statistics, Pearson 
Product Moment Correlation and hierarchical regression analysis were used to 
analyze the data. The result demonstrated that emotional intelligence and academic 
self-efficacy significantly correlated with academic achievement. The moderating 
effect of emotional intelligence on the relationship between academic self-efficacy 
and achievement was also established. On the basis of the findings, it is suggested that 
emotional intelligence should be integrated into undergraduate curriculum. 
Adeyemo and Adeleye (2008) examined religiosity, emotional intelligence 
and self-efficacy as determinant of secondary school adolescent’s psychological well-
being. A sample of the study consists of 292 adolescents (13 to 20 years). Results 
revealed that emotional intelligence, religiosity and self-efficacy predict 
psychological well-being of adolescents. 
Gupta and Kumar (2010) in this study investigator examined the relationship 
of mental health with emotional intelligence and self-efficacy among college students. 
200 participants (100 male and 100 female) were drawn from science and arts streams 
of Kurukshetra university, Kurukshetra. Product moment method of correlation and t-
test were used to analyze the data. The results indicate that emotional intelligence and 
self-efficacy are positively correlated with mental health. It also revealed that male 
students were better than female students in terms of mental health, emotional 
intelligence and self-efficacy which underline the importance of training in emotional 
intelligence, self-efficacy and mental health for female college students. 
Costa, Ripoll, Sanchez and Carvalho (2013) the present paper examined the 
role of perceived emotional intelligence-EI- (measured by adaptations of the Trait 
Meta-Mood Scale - TMMS, Salovey, Mayer, Goldman, Turvey, & Palfai, 1995) as a 
predictor of life satisfaction and mental health. We explored the unique contribution 
of EI dimensions (Attention, Clarity and Repair) on individuals’ psychological well-
being, after controlling for the influence of general self-efficacy and socio-
demographic variables (age, gender and culture). Data was collected from a sample of 
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1078 Spanish, Mexican, Portuguese and Brazilian undergraduate students (M age = 
22.98; SD = 6.73) and analyzed using hierarchical multiple regressions. Results 
indicated that overall EI dimensions (especially Clarity and Repair) accounted for 
unique variance on psychological well-being above and beyond general self-efficacy 
and socio-demographic characteristics. These findings provide additional support for 
the validity of perceived EI, and suggest that EI components contribute to important 
well-being criteria independently from well-known constructs such as self-efficacy. 
Rey, Extremera and Pena (2011) in this study researcher examined the 
relationship between perceived emotional intelligence, self-esteem and life 
satisfaction in a sample of 316 Spanish adolescents (179 females and 137 males) 
ranging in age from 14 to 18. Data was collected through the use of three self-report 
measures: the Trait Meta-Mood Scale, the Rosenberg Self-Esteem Scale and the 
Satisfaction with Life Scale. As expected, perceived emotional dimensions, 
particularly mood clarity and repair showed positive associations with life 
satisfaction. Self-esteem also correlated significantly and positively with levels of 
adolescents’ satisfaction with life. More interestingly, results of structural equation 
modeling indicated that mood clarity and emotional repair had a significant direct and 
indirect link (via self-esteem) with life satisfaction in adolescents. 
Salguero, Palomera, and Fernandez-Berrocal (2011) these investigators 
analyzed the predictive validity of perceived emotional intelligence (attention to 
feelings, emotional clarity and emotional repair) over psychological adjustment in an 
adolescent sample at two temporal stages with a 1-year interval. At Time 1, the results 
indicated that adolescents with high scores in attention to feelings and low scores in 
emotional clarity and repair display poorer psychological adjustment, concretely, 
higher levels of anxiety, depression and social stress and lower levels of general 
mental health. At Time 2, attention to feelings and emotional repair significantly 
predicted adolescents’ psychological well-being, even when the effects of previous 
psychological adjustment were controlled for. The findings suggest that perceived 
emotional intelligence is a stable predictor of adolescent adjustment and may serve as 
a useful resource for preventive interventions. 
Storksen, Roysamb, Holmen, and Tambs (2006) these examiners investigates 
the long-term effects of parental divorce on adolescent psychological adjustment and 
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well-being, and to what extent the effects are accounted for by parental psychological 
distress. Data were collected among 8,984 Norwegian adolescents (13-19 years) and 
their parents. Outcome variables were symptoms of anxiety and depression, subjective 
well-being and three areas of school problems. Results indicate that parental divorce 
was found to be associated with both higher mean levels and larger variances in 
adolescent problems. Divorce and parental distress contributed independently to 
adolescent distress. The prevalence of adolescents with substantial distress symptoms 
was 14% among those with non-distressed non-divorced parents and 30% among 
those with divorced and distressed parents. Long-term effects of divorce on symptoms 
of anxiety and depression were stronger among girls than among boys. 
Ugoani and Ewuzie (2013) these examiners has shown in his study that 
children are growing lonely and depressed, more angry and unruly, more nervous and 
prone to worry, more impulsive and aggressive. And also that decline in Emotional 
intelligence among adolescent manifests in problems such as despair, alienation, drug 
abuse, crime and violence, bulling and dropping out of school. The survey research 
design was used for the study and was found through statistical analyses that 
emotional intelligence influences psychological well-being among adolescents. 
Balluerka, Aritzeta and Soroa (2013) these examiners aim to analyze the 
relationship between individual emotional intelligence, group emotional intelligence 
and depressed mood in adolescence from a multilevel approach. The sample 
comprised 2,182 adolescents (1,127 female and 1055 male) aged between 12 and 18 
years. They attended 14 secondary schools in the Basque country (northern Spain) 
and were grouped into 118different classes. A two-level model (student nested in 
classes) with three predictors variables of level 1 (attention, clarity and repair of 
emotions) and one predictor variable of level 2 (class emotional intelligence) was 
used to examine their influence on depressed mood. The result indicated that clarity 
and the ability to regulate emotions at the individual level and emotional intelligence 
at the class level are important for explaining depressed mood. In this way, the study 
provides an integrative approach to research on the psychological well-being of 
adolescents that takes into account emotional variables located at different levels. 
Bermudez, Alvarez and Ana Sanchez (2003) the purpose of this current study 
is to evaluate if there exist relation between Emotional Intelligence, Psychological 
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Wellbeing and Emotional Stability in a sample of university students. The sample is 
composed of 65 people, men and women with ages between 18 and 33 years old. The 
instruments applied in the evaluation were the Constructive Thinking Inventory (an 
evaluation of the Emotional Intelligence, (CTI), the Psychological Wellbeing Scale 
(PWS), and the Emotional Stability Scale of the Big Five Questionnaire (BFQ).The 
results of the Pearson correlations indicate that there are significant positive 
correlations between Emotional Intelligence, Psychological Wellbeing and Emotional 
stability. 
Studies related to Stress and Psychological Well-being: 
Chris, Segrin, et.al. (2007) examined social skills, psychological well-being 
and the mediating role of perceived stress in a sample of 500 university students. The 
results of the study revealed a significant relationship between social skills and lower 
levels of perceived stress as well as social skills and greater well-being. The lower 
levels of perception of stress that accompany higher levels of social skills mediate the 
association between social skills and depression as well as life satisfaction of students. 
Vassiliki, S. Pappa (2013) the purpose of this study was to examine the 
relationship between parents marital status and various dimensions of psychological 
well-being of adolescents in Greece. Sample comprised 332 adolescents (166 
adolescents from divorced and 166 from intact families). The results suggest 
adolescents from divorced families had poorer academic performance and more 
internalizing and externalizing problems than their counterparts. Furthermore, it was 
found that a positive parent-child relationship was associated with the adolescent’s 
mental health. The parents’ relationship after divorce was also associated with the 
subjects’ mental health and more specifically with internalizing and externalizing 
problems. 
Paige Feurer and Jac Andrews (2009) in his study they examined school-
related stress and depression in adolescents with and without learning disabilities. A 
total sample of 87 students (38 learning-disabled and 49 nondisabled) from secondary 
schools in Calgary completed questionnaires on depressive symptoms and on school-
related stress. Results indicated that the adolescents with LD reported significantly 
higher levels of academic self-concept stress than their non LD peers. However, the 
groups did not differ significantly on depression or on the other areas of school-
 
 
 
 
40 
related stress. Significant and positive correlations between school-related stress and 
depression were found, and the stress variables were found to be significant predictors 
of adolescent depression. 
Shek (2002) conducted study to examine the association between family 
functioning and adjustment in 1,519 Chinese adolescents using an indigenously 
developed measure of family functioning was significantly associated with measures 
of adolescent’s school adjustment (satisfaction with academic performance, school 
conduct and perceived academic performance) problem behavior (substance abuse 
and delinquent behavior) and psychological well-being (life satisfaction existential 
well-being, self-esteem, general psychiatric morbidity and sense of mastery). Further 
findings also showed that family functioning was generally more strongly correlated 
to measure of adjustment for adolescents with economic disadvantage than for 
adolescents without economic disadvantage. 
Ciarrochi, Joseph, et.al. (2003) in his study these investigators explores the 
relation between social and emotional competence and mental health among 331 
university students. They studied stressful life events and a wide variety of social 
emotional competence measures including alexithymia (describing emotions, 
minimizing emotions and difficulty identity), social problem-solving skills (effective 
problem orientation, automatic processing and problem-solving), level of emotional 
awareness and effective emotional control (high impulse control, low rumination, low 
defensive inhibiting of emotions and high aggressive control) including wide variety 
of different aspects of social and mental health (hopelessness, depression, anxiety, 
suicidal ideation, social support and life satisfaction) of students. The findings of the 
study revealed that except minimizing the emotions all social emotional competence 
measures had a significant incremental value over stressful life events and over other 
measures in predicting social competence and mental health of students. 
Siddique and D’ Arcy (1984) conducted a study on adolescence stress and 
Psychological well-being and the mental-health consequences of stress in a sample of 
1,038 adolescents (526 females and 512 males) from a Canadian prairie city. The 
study examined the relationship between perceived stress in family, school, and peer-
group situations and four measures of psychological well-being, i.e., anxiety, 
depression, social dysfunction, and anergia. All the above three bases of stress are 
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related to the measures of Psychological well-being with high negative effect from the 
family. 
Parpio, Farooq, Gulzar, Tharani and Tazeen Saeed Ali (2012) these 
investigators identify the risk factors of stress among school going adolescents in rural 
areas. This cross-sectional study comprised 800 school-going children of 10-16 years 
of age in Nawabshah Pakistan through simple random sampling. Data was collected 
using a structured questionnaire to assess the potential risk factors of stress. A 
modified version of Perceived Stress scale was utilized to measure stress level. The 
findings suggest that level of stress was positively associated with the number of 
siblings, parental conflicts, the age of the mother and the number of rooms in the 
household and there was decreased level of stress among female adolescents who had 
prior information about pubertal body changes than the boys. The study showed that 
stress among adolescents can be reduced by modifying socio-economic and 
demographic factors. 
Melodie, Siperstein, Untch and Widaman (1997) these investigator examined 
middle school stress, social supports and adjustment of 482 sixth, seventh and eight 
grade adolescents. Multiple regression analysis were used to relate differing types of 
stress and social support to students self-concept, feeling of depression, and liking of 
school. The effect of adolescents’ characteristics (gender, grade level, grade point 
average and education placement status) also was assessed. Results showed that 
higher academic stress and less emotional support from the family were related to 
lower academic self-concept. Emotional support from the family moderated the 
influence of peers stress on feelings of depression, problem-solving support from 
adults outside the family moderated the effects of teacher rules stress on adolescents 
‘liking of school’. The importance of identifying the linkages between types of stress, 
social-support and adjustment using a developmental perspective.  
Sharma (2012) in this study investigator examines the role of well-being on 
resiliency to stress in both the genders. A sample of 400 university students from 
Himachal Pradesh was selected, which was then divided into two equal groups’ i.e. 
low and high on well-being an also divided into male and females. The main effects 
were gauged through ANOVA. The results revealed that high well-being group has 
shown more resilience to stress as compared to its counterpart i.e. low well-being 
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group; males have shown higher resilience to stress than females on the dimensions of 
necessitating; interaction effect of well-being and gender has also turned out be 
significant on deficiency focusing dimension of resilience to stress. 
Bhasin, Sharma and Saini (2009) conducted a study on prevalence of 
depression, anxiety and stress (DAS) among adolescent school students belonging to 
affluent families and the factors associated with high levels of (DAS). 242 adolescent 
students belonging to class 9th to 12th grade selected for the study. DASS-21 
questionnaire was used for assessing DAS. The study revealed that DAS was 
significantly higher among 10th and 12th as compared to the classes 9th and 11th. All 
the three (DAS) were found to have an inverse relationship with the academic 
performance of the students depression and stress were found to be significantly 
associated with the number of adverse events in the student’s life that occurred in last 
one year.. 
Suldo, Shaunessy and  Hardesty (2008) this study is conducted to investigate 
the relationships among stress, coping, and mental health in 139 students participating 
in an International Baccalaureate (IB) high school diploma programme. Mental health 
was assessed using both positive indicators (life satisfaction, academic achievement, 
and academic self-efficacy) and negative indicators (psychopathology) of adolescents 
social-emotional and school functioning. Findings include that student in an IB 
programme perceive significantly more stress than a sample of 168 of their general 
education peers, and that specific coping styles are differentially related to mental 
health outcomes in this subgroup of high achieving high school students. 
Furthermore, coping styles (specifically anger and positive appraisal) moderate the 
influence of stress on global life satisfaction and internalizing symptoms of 
psychopathology. 
Ganesh and Magdalin (2007) these investigators conducted a study on 
Perceived Problems and Academic Stress in Children of Disrupted and Non- 
disrupted Families in Indian Institute of Technology, Bombay Presidency College, 
Chennai. A sample of 80 boys, 40 from disrupted families (institutionalized) and 40 
from non-disrupted families studying in government school were matched in their age 
and socio-economic status. Tools used were Mooney’s Problem Checklist, and 
Rajendran’s Academic Stress Questionnaire. Results indicate that children from 
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disrupted families have higher academic stress than children from non-disrupted 
families. 
Latha and Reddy (2006) aimed to assess the nature of stress, social support 
systems and coping styles among adolescents.  They sampled100 students in Pre 
University College (II year) of both genders in the age range of 16-19 years with the 
Adolescent Stress Scale, a semi-structured interview to elicit social support, and a 
self-report coping scale.  They found that the main sources of stress in both genders 
were getting up early in the morning, pressure to study, having to concentrate for too 
long during college hours, not having enough money to buy things, and long college 
hours. Prayer was the main coping strategy used by both genders. Boys had larger 
social network than did girls. 
Sun Jiandong (2012) in this study examiners examine the influencing factors 
of educational stress and its associations with mental health outcomes, including 
depression, happiness and suicidal behaviours on a sample of 1627 secondary school 
students. Results indicate that a wide range of individual, family, school and peer 
factors were found to have a significant association with the total Educational Stress 
Scale for Adolescents (ESSA) and subscale scores. Unexpectedly family and parental 
factors such as parental bonding, family connectedness and conflicts with parents 
were found to have little or no association with educational stress. Educational stress 
was the most predictive variable for depression, but was not strongly associated with 
happiness. It had a strong association with suicide ideation but not with suicide 
attempts. Findings in this study suggest that interventions on educational stress should 
focus on school environment and academic factors. Intervention programs focused on 
educational stress may have a high impact on the prevalence of common mental 
disorders such as depression. Efforts to increase perceived happiness however should 
cover a wider range of individual, family and school factors.  
Haraldsson, Lingren, Fridlund, Baigi, Lydell and Marklund (2008) evaluated a 
school-based adolescent health promotion programme with focus on well-being 
related to stress.  They gave tests before and after the intervention.  The study was 
performed in two secondary schools in a town on the west coast of Sweden.  A health 
promotion programme comprising massage and mental training was implemented for 
a single academic year in one school (intervention school, 153 participants) in order to 
 
 
 
 
44 
strengthen and maintain well-being.  No intervention was implemented in the other 
school (non-intervention school, 287 participants).  A questionnaire was developed 
and tested, resulting in 23 items distributed across the following six areas: self-
reliance; leisure time; being an outsider; general and home satisfaction; school 
satisfaction; and school environment.  A pre- and post-intervention comparison of the 
six areas was made within each school. In the intervention school, the boys 
maintained a very good or good sense of well-being related to stress in all six areas, 
while the girls’ sense of wellbeing was maintained in five areas and deteriorated in 
one area.  In the non-intervention school, the boys maintained a very good or good 
sense of well-being related to stress in four areas and deteriorated in two areas, while 
the girls’ sense of well-being was maintained in two areas and deteriorated in four 
areas.  Massage and mental training helped to maintain adolescents’ very good or 
good sense of well-being related to stress.  
Moksnes, Moljord, Espnes and Byrne (2010) investigated whether leisure time 
physical activity moderated the relationship between stress and psychological 
functioning (depression, anxiety, self-esteem) among Norwegian adolescents 13-18 
years old (n = 1508). In preliminary analyses, girls reported higher scores of 
depression and anxiety and boys scored higher on self-esteem. Interaction effects of 
gender by age were found on all outcome variables. Stress was positively associated 
with depression and anxiety, and negatively associated with self-esteem. Higher 
frequency of leisure time physical activity was weakly associated with lower levels of 
depression and anxiety, and higher levels of self-esteem. The primary analyses 
revealed no support for leisure time physical activity as a moderator of the association 
between stress and psychological functioning. 
Glozah (2013) in this study investigators examine how academic stress and 
perceived social support influence the psychological well-being of senior high school 
students in Ghana. Two hundred and twenty six male and female students 
participated. The general health questionnaire, student life-stress inventory and 
perceived social support from family and friends scales were used to assess 
psychological well-being, academic stress and perceived social support respectively. 
The results indicated that perceived social support buffered the effects of academic 
stress on psychological well-being. Girls reported higher scores on perceived social 
support but reported more depression. Boys reported higher academic stress and better 
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psychological well-being, and these have been attributed partly to the socialization 
role of gender.  
Shek (1997) in this study Chinese secondary school students (N = 365) 
responded to instruments measuring their family environment, psychological well-
being, school adjustment, and problem behaviour. Measures of the family 
environment include perceived paternal and maternal parenting styles, family 
functioning, and conflict with father and mother. Results from bivariate and canonical 
correlation analyses showed that in general, adolescents' perceptions of parenting 
styles, family functioning, and parent-adolescent conflict were significantly related to 
scores on measures of psychological well-being (general psychiatric morbidity, life 
satisfaction, purpose in life, hopelessness, and self-esteem), school adjustment 
(perceived academic performance and school conduct), and problem behavior 
(smoking and psychotropic drug abuse). The findings suggest that family factors play 
an important role in influencing the psychosocial adjustment, particularly the positive 
mental health, of Chinese adolescents. 
           Ng Wai.Yu (2000) this study replicated previous studies on the effect of family 
environment on adolescents’ psychological well-being, particularly on their self-
esteem. Sample of the study consists of one hundred and ninety-two Hong Kong 
secondary school students participated in the study. They completed a questionnaire 
that assesses their family environment and psychological well-being. Results of the 
study suggest that family environment was found to be a predictor of adolescents’ 
psychological well-being and self-esteem. The results revealed that perceived global 
parenting styles, specific parenting behaviors, and parent-adolescent conflicts were 
related to adolescents’ psychological well-being. Relative to other family and 
parenting variables, specific paternal behavior was found to exert a stronger influence 
on adolescents’ psychological well-being. The findings suggest that it is unlikely that 
a given parent would or should adhere purely to any one style or one behavior, but 
would or should accommodate the needs of adolescents and the individuality of the 
adolescent in the process of cultivating a stimulating, encouraging, and healthy family 
environment. 
            Chen Wong, Ran & Gilson (2009) examine the relationship between college 
stress, coping strategy and psychological well-being. A sample consists of 342 
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students in six universities in Shanghai. The findings of the study indicate that the 
psychological well-being has a negative relationship with college stress and positive 
coping strategies have significant buffering effects on psychological health problems. 
However findings also showed male students reported higher level of stress, worse 
psychological well-being and having less inclination towards using positive coping 
strategies. Students studying in science subjects scored higher in personal hassle. 
Students from private colleges reported highest level of academic hassle while year 2 
students had the highest level of stress and lowest level of psychological well-being 
compared to students studying in other years. 
Studies related to Self-efficacy and Psychological Well-being: 
Caprara, Steca, Gerbino, Paciello and Vecchio (2006) this study examined the 
concurrent and longitudinal impact of self-efficacy beliefs on subjective well-being in 
adolescence, namely positive thinking and happiness. Positive thinking has been 
operationalized as the latent dimension underlying life satisfaction, self-esteem and 
optimism. Happiness has been operationalized as the difference between positive and 
negative affects, as they are experienced in a variety of daily situations. Findings 
suggest that the impact of affective and interpersonal-social self-efficacy beliefs on 
positive thinking and happiness both concurrently and longitudinally. Adolescents’ 
self-efficacy beliefs to manage positive and negative emotions and interpersonal 
relationships contribute to promote positive expectations about the future, to maintain 
a high self-concept, to perceive a sense of satisfaction for the life and to experience 
more positive emotions. 
Jillian (2011) this study investigator aimed to determine the extent to which 
hope and coping self-efficacy predicted psychosocial well-being. A sample consists of 
1173 adolescents. Findings of the study indicate that adolescents from different 
population groups have similar, relatively high levels of hope. Further, adolescents 
from different population groups have similar levels of coping self-efficacy. The 
levels of coping self-efficacy are in the average range, indicating that most 
adolescents in the study felt that they are able to cope with the various challenges 
which they need to contend with on a daily basis. A positive relationship was found 
between the constructs of hope, coping self-efficacy and psychosocial well-being. 
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Coping self-efficacy also uniquely predicted psychosocial well-being after controlling 
for hope. 
Babak, Alireza, Behrooz and Hamid (2007) These examiners investigate the 
relationships between perceived stress, general self-efficacy and mental health status 
among Iranian male adolescents recruited from midtown high schools in Tehran who 
studied in 12th grade (N = 148). Statistical analysis revealed that greater stress was 
associated with lower general self-efficacy and lower mental health status. A 
significant inverse relationship between self-efficacy and general health was found 
among these students.  
Hoskovcova and Simona Harakova (2006) in this study the concept of self-
efficacy has proved useful for studying preschool children. These children show high 
self-efficacy, optimism and will to acquire new experience. It is useful to support 
children in a positive way, because we build a good and steady base for resisting in 
various life events and situations. Parents are the most important factor for cultivating 
self-efficacy in their children. The manner in which parents mediate different 
experiences to children and how they lead them through new and stressing situations, 
basically influences the style, how they will deal with new and stressing situations 
when they grow up. The present study examines these statements by means of 
qualitative methods. 
Khosroshahi and Nosrat Abad (2012) these examiner investigate the 
relationship between social anxiety, optimism and self-efficacy with psychological 
well-being in students. This descriptive-correlative study included 400 students (200 
male and 200 female) that were selected by cluster sampling in Tabriz University. 
The finding of the study showed that there was a negative and significant relationship 
between social anxiety and psychological well-being. And there was a positive 
significant relationship between optimism and psychological well-being and likewise 
between self-efficacy and psychological well-being. On the other-hand, the result of 
regression analysis showed that variables optimism, self-efficacy and social anxiety 
are explanation 33% of psychological well-being variance. Conclusion: based on 
finding, with increased of optimistic views and self-efficacy and development 
programs for decrease social anxiety can be improved psychological well-being of 
people. 
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Pinquart, Silbereisen and Juang (2004) these investigators investigate whether 
self-efficacy beliefs measured before the onset of social change would moderate 
effects of social change on adolescents’ life satisfaction, optimism regarding their 
future and educational success. Sample consist of 593 German adolescents were 
measured before German unification. Results indicate that higher levels of perceived 
negative social change and lower levels of prior self-efficacy predicted lower levels 
of life satisfaction and less optimism regarding one’s future after German unification. 
In addition, we found that higher self-efficacy buffers negative effects of unification 
based change on both psychological outcome variables. However, no interaction 
effect between perceived social change and self-efficacy was found.  
Hsieh, Sullivan and Guerra (2007) this study examined differences among 
goal orientations and self-efficacy using two distinct student groups: college students 
in good academic standing (GPA of 2.0 or higher) and college students on academic 
probation (GPA of less than 2.0). Results indicated that self-efficacy and mastery 
goals were positively related to academic standing whereas performance-avoidance 
goals were negatively related to academic standing. Students in good academic 
standing reported having higher self-efficacy and adopted significantly more mastery 
goals toward learning than students on academic probation. Among students who 
reported having high self-efficacy, those on academic probation reported adopting 
significantly more performance-avoidance goals than those in good academic 
standing. These findings suggest that teachers should identify those students with not 
only low self-efficacy, but those also adopting performance-avoidance goals. 
Teachers and administrators may be able to provide guidance to students who have 
beliefs and goals that contain maladaptive patterns of learning that sabotage their 
ability to succeed in school.  
             Jim oh and Grace (2013) these investigators investigate the effects of 
Emotional knowledge, self-efficacy and parental involvement on goal setting behavior 
among adolescents in Ibadan area of Oyo state. The study adopted a descriptive 
research design to select three hundred secondary school students. Three instruments 
were used for the study, Emotional knowledge, self-efficacy scale, parental 
involvement scale and goal setting behavior scales. Results showed that there was 
significant relationship among the three independent variables (Emotional knowledge, 
self-efficacy and parental involvement) on adolescent’s goal setting behavior and that 
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the three independent variables (Emotional knowledge, self-efficacy and parental 
involvement) both jointly and relatively contributed significantly to the prediction 
adolescent’s goal setting behavior. On the basis of these findings, it was stressed and 
advocated that there is need to enlighten the adolescents on how to improve on their 
Emotional knowledge, self-efficacy and parental involvement because their level of 
efficacy has a long way to influence their goal setting behavior and general well-
being, and that the parents need to be trained on the need to be actively involved in 
the adolescent’s development and give adequate emotional caring and guidance in 
terms of goal setting in the society. 
            Gupta and Kumar (2010) in this study investigator examined the relationship 
of mental health with emotional intelligence and self-efficacy among college students. 
200 participants (100 male and 100 female) were drawn from science and arts streams 
of Kurukshetra University, Kurukshetra. Product moment method of correlation and t-
test were used to analyze the data. The results indicate that emotional intelligence and 
self-efficacy are positively correlated with mental health. It also revealed that male 
students were better than female students in terms of mental health, emotional 
intelligence and self-efficacy which underline the importance of training in emotional 
intelligence, self-efficacy and mental health for female college students. 
Hardeep, Mandeep and Rajesh (2009) these investigators examine the 
relationship between parenting style, self efficacy and depression among adolescents. 
The sample of the study consists of 185 adolescents along with their parents. The 
results of the study indicate that (a) all the measures of self-efficacy has significant 
negative correlation with the measure of depression, (b) authoritarian parenting style 
has significant positive correlation with measures of depression, and (c) authoritative 
parents have significantly negative correlation with depression. Furthermore, the 
findings of the study also revealed that emotional self-efficacy, authoritarian and 
permissive parenting style emerged as significant predictors of depression among 
adolescents. 
Saffari, Ghofranipur, Mahmoudi and Montazeri (2013) in this study examiner 
are aimed to identify some demographic and Psychological factors such as Self-
efficacy and Perceived Stress that may be related to depression among male 
adolescents. 402 adolescents were selected for participation in the study using multi-
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stage sampling method. The mean age of the adolescents was 15.44 (SD=0.68) years. 
The participants completed a questionnaire including demographic, depression, self-
efficacy and perceived stress data. A multiple regression analyses and the Pearson 
correlation test were used for data analysis. Results showed that high levels of 
depression were associated with low level of Self-efficacy and high level of Perceived 
Stress; also some demographic variables such as father’s job and academic situations 
can be related to depression among male adolescents. 
Muris (2002) examines the relationships between self-efficacy and symptoms 
of affective disorders in a sample of 596 adolescents. The findings revealed that low 
level of self-efficacy generally accompanied by high level symptoms of trait 
neuroticism/anxiety disorders and depressive symptoms. However, some support was 
found in the notion that specific domains of adolescents self-efficacy associated with 
particular types of anxiety problems. That is, academic self-efficacy was correlated to 
school phobia, social self-efficacy to social phobia and emotional self-efficacy to 
panic/somatic symptoms and generalized anxiety. Finally, when controlling the effect 
of trait anxiety/neuroticism, self-efficacy still accounted small, but significant 
proportion of variance in depression and symptoms of anxiety disorders. 
Santos, Magramo, Oguan and Paat (2014) the purpose of the present study is 
to determine the relationship of general self-efficacy and subjective well-being among 
Filipino college students in both private and public institutions. It was hypothesized in 
this study that general self-efficacy and life satisfaction has positive relationships. 
Two measures, namely, the General Self-efficacy Scale (GSES) and Satisfaction with 
life Scale (SWLS) were administered to 969 college students in different schools in 
the Philippines. Results of the study showed that general self-efficacy and subjective 
well-being has a positive relationship. Participants with higher levels of general self-
efficacy reported higher levels of subjective well-being. Research results indicated 
that age, gender and socio-economic status (based on enrollment in public or private 
institution) had an important impact on general self-efficacy and subjective well-
being. 
Martin, Li-tze and Garcia, Ben F. (2001) these investigators examine 1st year 
university student adjustment examined the effects of academic self-efficacy and 
optimism on students’ academic performance, stress, health and commitment to 
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remain in school. Predictor variables (high school grade-point average, academic self-
efficacy and optimism) and moderator variables (academic expectations and self- 
perceived coping ability) were measured at the end of the first academic quarter and 
were related to classroom performance, personal adjustment, stress and health 
measured at the end of the school year. Findings of the study indicate that academic 
self-efficacy and optimism were strongly related to performance and adjustment, both 
directly on academic performance and indirectly through expectations and coping 
perceptions (challenge-threat evaluations) on classroom performance, stress, health 
and overall satisfaction and commitment to remain in school. 
Sbicigo and Dell’Aglio (2012) in this study examiner tested the predictive 
relationship between family environment (measured by the dimensions of cohesion, 
hierarchy, support and conflicts) and indicators of Psychological adjustment (self-
esteem, general Self-efficacy and low level of Self-depreciation) in adolescents using 
structural equation modeling. Participants were 656 students aged between 12 and 18 
years old from public schools. Results indicate that the family environment (cohesion, 
support and low conflict) was a significant predictor of Psychological adaptation. This 
study concluded that functional family relationships are important for the expression 
of positive Psychological characteristics during adolescence. 
Malekzade, Pakdaman and Tahmassian (2014) this examiner is to recognize 
self-efficacy based on psychological well-being factors in adolescents. The statistical 
population of this study is all female students in first grade of high schools located in 
Tehran. Four hundred fifty students were selected through cluster sampling method. 
For measuring the factors in this study, Ryff’s scales of psychological well-being 
(1989) and self-efficacy scale of Sherer & Adams (1982) have been used. The data 
was analyzed by discriminant function. The results show that the means of 
psychological well-being subscales in adolescents with higher self-efficacy are higher 
than adolescents with lower self-efficacy. Also, in adolescents with higher self-
efficacy, the means of all the subscales except from autonomy have been higher than 
those among adolescents with lower self-efficacy. The results show that among 
psychological well-being subscales, personal growth has the maximum portion in 
self-efficacy discriminant function. Finally, the results show that more than half of the 
participants are truly categorized in three levels of self-efficacy based on 
psychological well-being subscales. 
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Studies Related to Gender: 
Tiwari and Srivastava (2005) investigates developmental changes in emotional 
intelligence (EI) on a sample of primary schools children (N=270). They were drawn 
from different schools following a 2x3x3 factorial design, consisting of two gender 
groups (male/female), three types of medium of instruction (Hindi, English and 
Mixed) and three grades (third, fourth and fifth). Emotional Intelligence was 
measured with the help of an abridged version of Schutte (1997) measure of 
emotional intelligence. In addition, perceived environmental quality of home and 
school were also assessed. The results showed that gender had no significant main 
effect while medium of instruction and grade had significant main effect on all the 
three components of Emotional intelligence i.e., Expression and Appraisal, 
Regulation and utilization of emotions. It was noted that the children attending 
English medium schools score higher followed by Hindi and Mixed medium schools 
children, respectively. The older children of fifth grade scored higher than third and 
fourth grade children. It was found that perceived environmental quality of home as 
well as school was positively related to Emotional Intelligence scores. 
Pandey and Tripathi (2004) these investigators investigate the developmental 
changes in Emotional Intelligence in a sample (50 males and 50 females) from five 
age groups (5-6 years, 8-9 years, 11-12 years, 14-15 years, and 17-18 years). They 
completed the measure of Emotional Intelligence consisting of identification of 
emotion perception and recognition of emotion with probing, perception and 
recognition of emotion without probing and understanding emotional meaning and 
emotion intensity rating. The results indicated that there was increase in Emotional 
Intelligence with age and females were more proficient in managing and handling 
their own emotions as well as that of the others. Results are discussed in the light of 
Indian socialization process. 
Elgar, Arlett and Groves (2003) studied the differences between rural and 
urban adolescents and gender differences related to stress levels, coping strategies and 
behavioural problems.  Four major results were found.  First, they found no 
differences between rural and urban adolescents in terms of stress levels and 
behavioral problems, but urban adolescent boys reported more conflictual problems 
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than did girls and urban boys reported having more external problems than did rural 
boys and girls.  Second, rural adolescents were more affected by higher 
unemployment, poverty and emigration but did not differ significantly from urban 
adolescents in terms of stress levels or coping strategies.  Third, even though conflict 
levels and behaviour problems seemed to be similar between rural and urban 
adolescents, rural adolescents seemed to have a closer relationship between these two 
variables as well as between conflict and coping strategy in this same group.  Fourth, 
the approach strategy did not act as a moderator in the relationship between stress and 
behavioural problems. 
Grour, Thomas and Shoffner (1992) they conducted a study to examine 
developmental and gender impacts on stress and coping among 167 adolescent during 
first year and again at final year at Tennessee by using Adolescent Life Change Event 
Scale (ALCES) girls stated more life events stress on both test than boys. Life event 
stress was high among final years both for girls and boys, but girls reported more 
score. 
Kesimci, Goral and Gencoz (2005) in his study investigators aimed to 
investigate the determinants of stress related growth. For this aim the associations of 
gender stressfulness of the event, and three coping strategies (problem-oriented, 
fatalistic and helpless) with stress related growth were tested by multiple regression 
analysis. Participants were 132 undergraduate students. Results revealed that females 
reported higher levels of stress related growth than males and as expected higher 
levels of stressfulness of the event associated with more stress related growth. 
Furthermore, frequent utilization of problem-oriented and fatalistic coping strategies 
was associated with higher stress related growth. 
Shkullaku (2013) in this study examiner explored gender differences in self-
efficacy and academic performance among Albanian students from two major 
Universities in Tirana, Albania. The data was collected from 180 students (102 
females and 78 males) selected from first, second and third level studies. The Pearson 
correlation coefficient was used to see the relationship between self-efficacy and 
academic performance. T-test was used to compare male and female participants in 
self-efficacy and academic performance. The results of the study showed that there 
was a significant difference between males and females in self-efficacy. Male scored 
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higher on self-efficacy as compare to female. There was no difference between males 
and females in academic performance. Also, a significant relationship was found 
between the students’ self-efficacy and academic performance. 
Ying Sun, Fanbiao, Tao, Jiahu and Yuhui (2010) in his study they examined 
the gender differences in Chinese adolescent depression related to mediating effect of 
coping and stress. The sample of the study consists of 17,622 student’s age range 11 
to 22 years of junior high school and college/universities from eight large cities of 
China. Results indicate that male adolescents were more likely to have depression 
than their female counterparts especially those ages 15 to 17 years. Further overall 
stress in male students was statistically higher than that of females. In addition 
findings also shows that male students experience high levels of stress from family, 
school, health and romantic domains, while female students suffered with a higher 
level of stress due to peers.  
Singh and Udainiya (2009) they investigate the effects of type of family and 
gender on self-efficacy and well-being of adolescents. The sample of the study 
consists of 100 adolescent (50 boys and 50 girls) from joint and nuclear families. Data 
were analyzed by ANOVA. Result revealed a significant effect of type of family and 
gender on self-efficacy of adolescents. Finding also show a significant interaction 
between type of family and gender, however neither family type nor gender had 
significant effect on the measures of well-being.  
Inga-Dora and Eric (2009) examined the effects of negative life events on 
anger and depressed mood among a sample of 7,758 Icelandic adolescents. The 
results of the study indicate that (a) negative life events associated with comparable 
levels of anger among male and female students, (b) female and male adolescents tend 
to experience different negative life events, (c) negative life events predict adolescents 
depressed mood more strongly among females than males, further (d) conflict with 
friends and family predicts adolescents anger and depressed mood more strongly than 
other negative life events. 
Kumar and Lal (2006) they examined the role of self-efficacy and gender 
differences among the adolescents as revealed by intelligence test. A random sample 
of 200 students (100 boys and 100 girls) studying in first, second and third year of 
under graduation was selected from different colleges of the city of Chandigarh. Self-
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efficacy scale developed by Jerusalem and Schwarzer was used to classify subjects. 
General Mental Ability Test developed by Jalota was used to have the dependent 
variables scores. Analysis of variance was applied and the F-ratio revealed significant 
effect of self-efficacy. Significant gender differences were also found, where female 
scored higher than their male counterparts. No interaction was found in self-efficacy 
and gender. 
Katyal and Awasthi (2005) conducted a study on gender differences in 
emotional intelligence among adolescents of Chandigarh and found that majority of 
boys, girls and total sample had good followed by low emotional intelligence. Girls 
were found to have higher emotional intelligence than that of boys. 
Mishra and Ranjan (2008) examined whether the gender difference affects 
emotional intelligence of adolescents (N=80, 40 males and 40 females). The results 
showed that adolescent boys and girls differ significantly on emotional intelligence 
and boys were found to be significantly higher on emotional intelligence than the 
girls. The higher scores of adolescent boys indicate that they are better on 
interpersonal, intrapersonal, adaptability and stress management skills and their 
overall general mood (happiness and optimism) are of higher order than the 
adolescent girls. 
Tannous and Matar (2010) these investigators examines the relationship 
between depression and emotional intelligence among children. A Jordanian 
translation of the children’s depression inventory (CDI) which is a self report measure 
of depression was used. The sample of the study consists of 619 students of sixth 
grade from both public and private schools in Amman city. The study revealed two 
major findings; first there were statistically significant difference between males and 
females in the stress management and total emotional intelligence, however result 
showed that depressed females showed lower level of emotional intelligence than 
males. Second, there were no significant differences between males and females in 
either intrapersonal, interpersonal and adaptability scales. 
Patel (2015) in this study examiner investigate the emotional intelligence and 
psychological well-being of adolescents with regards to gender and area of residence. 
Total sample comprised of 160 adolescents (40 male and 40 female, 40 urban and 40 
rural). Results revealed that there exists a significant difference between male and 
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female adolescents with regards to emotional intelligence and psychological well-
being. Male scored higher as compare to female adolescents. There exist a significant 
difference between urban and rural adolescents with regard to emotional intelligence 
and psychological well-being of adolescents. Significant interaction effect exists 
between gender and area of residence with regard to emotional intelligence and 
psychological well-being of adolescents. 
Visani, Albieri, Offidani, Ottolini, Tomba and Ruini (2011) these examiners 
explore gender differences in the levels of psychological well-being and distress 
during adolescence. Sample of the study comprised 572 adolescents (313 females and 
259 males). Results revealed that gender differences in psychological well-being 
levels were not found; even if on t-test females tend to report lower scores in self-
acceptance than males. Girls reported higher levels of distress than boys. These results 
suggest that adolescence is a period of the life with peculiar characteristics in boys 
and girls and that further investigations are needed. 
De Caroli and Sagone (2014) these investigators analyze the relationship 
between generalized self-efficacy and psychological well-being in highly vs. lowly 
efficient Italian adolescents from 14 to 18 year-old. They used the Generalized self-
efficacy scale and the short version of psychological well-being scales. Results 
showed positive relationships between Generalized self-efficacy scale and 
Psychological well-being, especially with mastery, personal growth and self-
acceptance were obtained by 16 yrs. Adolescents, while the lowest scores were 
reached by 14yrs. and 18yrs. Ones. Boys expressed greater Generalized self-efficacy 
and Psychological well-being than girls, specifically, mastery and self-acceptance. 
Additionally, highly efficient adolescents expressed higher scores in psychological 
well-being, especially in mastery, personal growth, and self-acceptance than lowly 
efficient ones. Conclusion: educational trainings, centered on the effects of self-
efficacy on psychological well-being, could be useful to empower personal resources 
during the adolescence. 
Sasanpour, and Nooryan (2012) these examiner investigate the relationship 
between emotional intelligence, happiness and mental health in students of medical 
sciences. 120 students were randomly selected from Isfahan University and three 
questionnaires were administered to them: Bar-On Emotional intelligence 
questionnaire, Goldberg and Williams’s mental health questionnaire (GHQ) and 
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Argyl and Lou’s Oxford happiness questionnaire. This study design is correlative that 
has been used to evaluate significance of the relationship of variables by using 
Pearson Product Moment Coefficient of Correlation and to compare the scores of 
male and female using T-test. Result shows that there is a positive and meaningful 
relation between emotional intelligence, happiness and mental health, results further 
revealed that male scored higher on emotional intelligence as compare to male. 
Students with high emotional intelligence have more happiness and mental health. 
Therefore it is recommended that techniques of increasing emotional intelligence 
should be trained in school and Universities.  
Studies discussed above indicate the importance of emotional intelligence and 
self-efficacy as significant factors for psychological well-being among adolescents. 
Review of literature further reveal a lot of work has been done in exploring significant 
predictor of psychological well-being but very few studies were carried out to 
determine the potential moderating role of emotional intelligence and self-efficacy in 
relation to stress and psychological well-being.  
Also, the studies related to gender differences on the variable of the present 
study were not sufficient. Therefore, the justification of the present study is derived 
from the paucity of work done in this area. 
 
***** 
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Chapter III 
METHODOLOGY 
 
The primary aim of this chapter is to explain definite plan and procedure of the study. 
It includes research design, sampling procedure, tools used and their administration 
and selected statistical procedure. 
Design of the Study 
This study adopted correlation research design to investigate the relationship of 
psychological well-being with stress, emotional intelligence and self-efficacy.   
Sample 
The sample was composed of 400 adolescents (200 boys & 200 girls) between age 
ranges of 14 to 18 years randomly recruited from 10th and 11th grade students 
belonging to different public and private schools in Aligarh District.  
Break-up of the sample: 
Sample Group Sample Size 
Male N=200 
Female N=200 
Total N=400 
  
Tools  
Personal Data Sheet includes respondent name, age, sex, socio-economic status, 
rural/urban, parental education, and father monthly income. 
Emotional Intelligence Skills and Competence Questionnaire (EISCQ):  
By Taksic (2000a) was used to assess Emotional intelligence. It was constructed using 
Mayer and Salovey Model of Emotional intelligence. It is a 5-point self report 
questionnaire with ‘1’ for Never, ‘2’ for Seldom, ‘3’ for Occasionally, ‘4’ for Usually 
and ‘5’ for Always. The factor analytic studies revealed 3 latent dimensions: (a) 
perceiving and understanding emotion, (b) expressing and labeling emotion and (c) 
managing and regulating emotion. Emotional Intelligence Skills and Competence 
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Questionnaire consist of 45 items divided into the three subscales. Perceive and 
understand Emotion scale has 15 items and the coefficient of reliability was between 
0.85 and 0.90, Express and label Emotion scale has 14 items with a range of reliability 
between 0.79 and 0.82; Manage and regulate Emotion scale has 16 items and interval 
consistency ranged from 0.71 to 0.78. The reliability of overall Emotional intelligence 
was between 0.88 and 0.92. Responses were added on each dimension to get the total 
score on all the three dimensions; and the total score on EISCQ was calculated by 
summing up the scores of dimensions. 
          There were many correlations with relevant constructs performed in searching 
for convergent-divergent validity, as well as other important type of validity EISCQ 
was usually positively correlated with positive outcomes like well-being, life 
satisfaction and resiliency.  
Stressful Life Event Scale:  
Stressful life events scale developed by G. Venkatesh Kumar (1995). The scale was 
an adapted version of Holmes and Rahe (1967) Social Readjustment Rating Scale 
(SRRS). Many social scientists have conducted studies on stress by using SRRS. 
Researchers had to deal with the problem of retrospective contamination when trying 
to correlate the relationship between stressful events experienced in the past with a 
subsequent illness episode. The effect of a number of intervening variables like age, 
sex, socio-economic status, family background and social support systems have not 
been adequately examined. In spite of certain methodological difficulties, attempts 
have made by several Indian contexts (Singh, Kaur, and Kaur, 1981, Dube, 1983). 
The investigator of the present study has used “Perceived stressful event scale” 
(PSLES) developed by G. Venkatesh Kumar. It consists of 45 statements like 
belittling in the class on the basis of caste, poverty and having the burden of other 
work while learning etc. Each statement is responded to by the students regarding the 
experience of perceived stress on a three point scale i.e., Severe, Moderate and Nil. 
The scale was tested for its reliability and validity. The test-retest reliability 
coefficients were 0.56 and 0.58 for English and Kannada versions respectively. The 
validity coefficients were found to be 0.50 for English and Kannada versions 
respectively. 
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General Self-Efficacy Scale (GSE):  
This scale was developed by Schwarzer, R., and Jerusalem, M. (1995). This scale was 
designed for the general adult population, including adolescents, to assess a general 
sense of perceived self-efficacy with the aim in mind to predict coping with daily 
hassles as well as adaptation after experiencing all kinds of stressful life events. The 
scale was designed for the general adult population, including adolescents. The scale 
is usually self- administered, as part of a more comprehensive questionnaire. It consist 
of 10 items, responses are made on a 4-point scale. Sum-up the responses to all 10 
items to yield the final composite score with a range from 10 to 40. No recoding, it 
requires 4 minutes on average. The scale is reliable and the range of reliability 
between 0.76 and 0.90, with the majority in the high 0.80. And it has also proven 
valid in terms of convergent and discriminant validity. For example, it correlates 
positively with self-esteem and optimism and negatively with anxiety, depression and 
physical symptoms. 
Ryff’s Psychological Well-being Scale 
This scale was developed by Carol Ryff (Ryff and Singer, 1998) to measure 
dimensions of Psychological well-being namely Self-acceptance, Positive relation 
with others, Autonomy, environmental mastery, Purpose in life and Personal growth. 
This scale had been used in several researches on well-being and had been to found to 
have high reliability and validity. The internal consistency of the six scales ranged 
from .86 to .93 for the 20 items parent scale. There are three versions of the Ryff’s 
Psychological well-being scale. The parent scale is 20 item versions, the medium 
form is composed of nine items, and the short form is composed of three items. In this 
study the nine item version for each dimension was used, which has a total of 54 
items. Cronbach’s alpha was .63 for autonomy, .53 for environmental mastery, .78 for 
positive relations with others, .73 for self-acceptance, .66 for personal growth, and .74 
for purpose in life. Principle component analysis demonstrated one component for 
each dimension. 
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Procedure of Data Collection  
First of all permission was sought from the Principals of different schools of Aligarh 
district. In the initial stage, the participants were contacted in their respective classes 
and their willingness to participate in the study was sought. A rapport was formed and 
they were also asked to sit comfortably on chairs. The following instructions were 
given, “I am going to administer a test on you”. The test will reveal interesting facts 
about your personality. At the very outset I assure you that the information provided 
by you will be kept strictly confidential. Since this test is a part of my research work, 
your co-operation is required.  
           The booklet containing the Emotional Intelligence scale, the Self-efficacy 
scale, Stress scale and psychological well-being scale were placed in front of the 
sampled students and were requested to fill out these scales. Appropriate instructions 
were given to the participants. There is no time limit. As soon as the subject 
completed the test, the test booklet was collected and scoring was done according to 
the scoring system of the test. 
Statistical Analysis 
Statistical analyses were realized by using the SPSS-16 with the application of 
Pearson Product Moment of Correlation, Hierarchical Multiple Regression. In 
addition moderated regression analysis was also applied to evaluate whether self-
efficacy and emotional intelligence moderating the relationship between stress and 
psychological well-being includes its different dimensions. Stress, emotional 
intelligence and self-efficacy were considered as predictor variable while 
psychological well-being and its dimensions were considered as criterion variables. T-
test was used to compare between male and female in terms of their scores on stress, 
emotional intelligence, self-efficacy and psychological well-being and its dimensions. 
 
***** 
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Chapter IV 
RESULTS 
 
The data was analyzed by using SPSS-16. Pearson Product Moment Coefficient of 
Correlation was used to examine the association between the variables of the study. 
Secondly Regression analysis was applied to determine significant predictors and to 
find out the moderating effect of Emotional intelligence and Self-efficacy on the 
relationship between Stress and Psychological well-being. Finally t-test was applied 
to analyze the gender difference on the related variables. 
In order to get the answer of first research question that is “Does Stress, Emotional 
intelligence and Self-efficacy correlates with Psychological well-being and its 
dimensions” Pearson Product Moment Coefficient of Correlation was applied. 
Findings of the present study revealed that Stress (r= -.028) was not significantly 
correlated with psychological well-being. Self-efficacy was significantly correlated 
with Environmental mastery (r= .164, p<.01), Purpose in life (r= .126, p<.05), Self-
acceptance (r= .231, p<.01) dimensions of Psychological well-being and also 
significantly correlated with total Psychological well-being (r= .183, p<.01).  
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Table 4.1: Represent Coefficient of Correlation between the variables of the study 
Variables 
  
Emotional Intelligence  Total  Psychological Well Being Total 
 
ST S.E P&U E&L M&R Total  A EM PG PRO PL SA Total 
ST  .117* -.033 .037 -.061 -.028 -.077 .012 .003 -.021 -.027 -.014 -.028 
S.E   .261** .253** .294** .354** .087 .164** .077 .081 .126* .231** .183** 
P&U    .417** .396** .802** .038 .103* .096 .178** .131** .148** .166** 
E&L     .237** .736** .157** -.014 .126* .055 .138** .170** .158** 
M&R      .699** .152** .205** .095 .186** .116* .214** .231** 
Total E.I.       .155** .131** .144** .180** .173** .234** .246** 
A        .313** .292** .323** .310** .336** .611** 
EM         .339** .441** .383** .385** .692** 
PG          .333** .410** .334** .656** 
PRO           .384** .441** .724** 
PIL            .3.67** .707** 
SA             .691** 
Total 
P.W.B 
             
*indicate significant at .05, **indicate significant at .01 
 
Note: ST=stress, S.E. =self-efficacy, PU=perceive &understand, EL=express & label, MR=manage & regulate, EI=emotional 
intelligence, A=autonomy, EM=environmental mastery, PG=personal growth, PRO=positive relation with others, 
PIL=purpose in life, SA=self-acceptance, PWB= Psychological well-being. 
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Perceive and understand dimension of Emotional intelligence was correlated with 
Environmental mastery, (r= .103, p<.05), Positive relation with others (r= .178, 
p<.01), Purpose in life (r= .131, p<.01), Self-acceptance (r= .148, p<.01) dimensions 
of Psychological well-being and also correlated with total Psychological well-being 
(r= .166, p<.01). Express and label dimension of Emotional intelligence was 
significantly correlated with Autonomy (r=.157, p<.01), Personal growth (r=.126, 
p<.05), Purpose in life (r= .138, p<.01), Self-acceptance (r= .170, p<.01) dimensions 
of Psychological well-being and also correlated with total Psychological well-being 
(r= .158, p<.01). Manage and regulate dimension of Emotional intelligence was 
correlated with Autonomy (r=.152, p<.01), Environmental mastery (r=.205, p<.01), 
Positive relation with others (r=.186, p<.01), Purpose in life (r=.116, p<.05), Self-
acceptance (r=.214, p<.01) dimensions of Psychological well-being. Total 
Psychological well-being was also correlated with Manage and regulate dimension of 
Emotional intelligence (r=.231, p<.01). Total Emotional intelligence was correlated 
with total Psychological well-being (r=.246, p<.01). 
In order to get the answer of the Second research question of the present study that 
is “Does Stress, Emotional intelligence and Self-efficacy are predicted by 
Psychological well-being and it’s Dimensions” hierarchical multiple regression 
analysis was used to determine the extent to which Stress, Self-efficacy and 
Emotional-intelligence predict Psychological well-being and its different dimensions 
among adolescents. Results of hierarchical multiple regression analysis for the total 
sample is showed in table 4.2. In the first step the block of controlled variable that is 
gender was entered. 
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Table 4.2: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Psychological well-being among adolescents. 
 Dependent variable 
Psychological well-being 
Variables Model-1 
(β) 
Model-2 
(β) 
Model-3 
 (β) 
Model-4 
(β) 
     
Step-1 
Gender  
 
     .146** 
 
      .150 
 
      .123 
 
      .076 
Step-2 
Stress  
 
 
 
     -.042 
 
      -.059 
 
      -.040 
Step-3 
Self-efficacy 
   
       .169** 
 
       .104 
Step-4 
E.I. (PU) 
    
       .036 
EL (EI)          .067 
MR (EI)          .151** 
R        .146       .152       .225       .287 
R2       .021       .023       .050       .083 
R2Change       .021       .002       .027       .032 
F      8.711**      4.712**      7.013**      5.892** 
Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Findings shows gender accounted 2.1% variance (R2 change = .021, p<.01) and 
emerged as significant (β= .146, p<.01) positive predictor of Psychological well-being 
among adolescents. The effect of gender was thus statistically controlled for further 
analysis. After controlling the influence of gender, at step two Stress entered in the 
equation in block second. Findings revealed that R2 value (R2= .023) was not 
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significant. Similarly, beta values also indicate that Stress (β= -.042) did not 
significantly contribute in the prediction of Psychological well-being. 
At step-3 block of Self-efficacy were entered, explained 2.7% variance (R2 
change= .027, p<.01) bringing the proportion of total explained variance of Self-
efficacy with Stress significantly 5.0% (R2=.050, F=7.013, p<.01) in Psychological 
well-being. However, beta value shows that the main effect of Self-efficacy (β= .169, 
p<.01) emerged as significant positive predictor; means high level of Self-efficacy 
enhanced the level of Psychological well-being among adolescents. After that at step-
four block of Emotional intelligence (perceive and understand, express and label, 
manage and regulate) were added, 3.2% variance (R2 change=.032, p<.01), bringing 
the proportion of total explained variance of Emotional intelligence with Self-efficacy 
and Stress significantly 8.3% (R2=.050 to .083, F=5.892, P<.01) in Psychological 
well-being. However, beta value shows that amongst all dimensions of Emotional 
intelligence the main effect of only manage and regulate (β=.151, p<.01) emerged as 
significant positive predictor: means high level of manage and regulate emotions 
enhanced the level of Psychological well-being amongst adolescents. 
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Table 4.3: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Autonomy (dimension of Psychological well-being) among adolescents. 
 Dependent variable 
Autonomy 
  
Variables    Model-1 
       (β) 
    Model-2 
         (β) 
    Model-3 
        (β) 
    Model-4 
         (β) 
     
Step-1 
Gender  
 
     .107* 
 
      .115 
 
      .102* 
 
      .067 
Step-2 
Stress  
  
     -.087 
 
     -.096 
 
     -.089 
Step-3 
Self-efficacy 
   
      .081 
 
      .038 
Step-4 
E.I. (PU) 
    
     -.098 
E.I. (EL)          .148** 
E.I. (MR)          .123** 
R       .107        .138        .159       .235 
R2       .011         .019        .025        .055 
R2Change       .011        .008         .006       .030 
F       4.611*        3.847**        3.422      3.842**  
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Results of hierarchical multiple regression analysis revealed for Autonomy 
(dimension of Psychological well-being), in the first step controlled variable gender 
entered. Findings revealed gender accounted 1.1% variance (R2 change=.011, p<.05) 
and emerged as significant (β=.107, p<.05) positive predictor of Autonomy 
(dimension of Psychological well-being) among adolescents. The effect of gender was 
thus statistically controlled for further analysis. At step-2 Stress added in block 
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second, findings revealed that the value of (R2 change= .008) indicating 0.8% very 
little variance in Autonomy dimension of Psychological well-being. Also, beta values 
shows there was absence of significant main effect of Stress for prediction of 
Autonomy (dimension of Psychological well-being). At step-three Self-efficacy added 
in block third, indicating neither R2 value (R2=.025) 2.5% variance, nor main effect of 
Self-efficacy (β=.081) contribute significantly in the prediction of Autonomy 
dimension of Psychological well-being among adolescents.  
After Self-efficacy, block of Emotional intelligence added in the analysis at 
step-4 explained 3.0% variance, bringing the proportion of total explained variance of 
Emotional intelligence with Self-efficacy and Stress significantly 5.5% (R2=.025 to 
.055, F=3.842, P<.01) in Psychological well-being. However, beta values shows that 
amongst the dimension of Emotional intelligence the main effect of Express and label 
(β=.148, p<.01), Manage and regulate (β=.123, p<.05) emerged as significant positive 
predictor; means high level of Express and label, Manage and regulate (dimension of 
Emotional intelligence) enhanced the level of Autonomy dimension of Psychological 
well-being amongst adolescents. 
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Table 4.4: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Environmental mastery (dimension of Psychological well-being) among 
adolescents. 
 Dependent variable 
Environmental mastery 
  
Variables    Model-1 
       (β) 
    Model-2 
        (β) 
    Model-3 
        (β) 
    Model-4 
         (β) 
     
Step-1 
Gender  
 
      .133 
 
      .133** 
 
      .108 
 
      .091 
Step-2 
Stress  
  
      .000 
 
      -.015 
 
      .005 
Step-3 
Self-efficacy 
   
      .147**  
 
      .120*  
Step-4 
E.I. (PU) 
    
      .041  
E.I. (EL)         -.118* 
E.I. (MR)          .160**  
R       .133         .133       .196       .265 
R2       .018        .018       .038       .070 
R2Change       .018        .000       .021       .032 
F     7.117**       3.550      5.264**      4.965**  
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Results of hierarchical multiple regression analysis revealed for Environmental 
mastery (dimension of Psychological well-being), in the first step controlled variable 
gender entered. Findings revealed gender accounted 1.8% variance (R2 change=.018, 
p<.01) and emerged as significant (β=.133, p<.01) positive predictor of 
Environmental mastery (dimension of Psychological well-being) among adolescents. 
The effect of gender was thus statistically controlled for further analysis. 
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After controlling the influence of gender, at step-2 stress were entered in the 
equation in block second. Findings revealed that the value of (R2=.018) indicating 
1.8% variance in Environmental mastery. Also, beta value shows there was absence 
of significant main effect or contribution of Stress for prediction of Environmental 
mastery (dimension of Psychological well-being). At step-three Self-efficacy block of 
Self-efficacy were entered, explained 2.1% variance, (R2 change=.021, p<.01) 
bringing the proportion of total explained variance of Self-efficacy with Stress 
significantly 3.8% (R2=.038, f=5.264, p<.01) in Environmental mastery (dimension of 
Psychological well-being). However, beta values shows that the main effect of Self-
efficacy was positively significant (β=.147, p<.01); means high level of Self-efficacy 
predicting better environmental mastery dimension of Psychological well-being 
among adolescents. After Self-efficacy, block of Emotional intelligence added in the 
analysis at step-4, explain 3.2% variance, bringing the proportion of total explained 
variance of Emotional intelligence with Self-efficacy and Stress significantly 7.0% 
(from R2=.038 to .070, F=4.965, P<.01) in Environmental mastery dimension of 
Psychological well-being. However, beta value show that amongst all dimension of 
Emotional intelligence the main effect of only two dimension, Express and label (β=-
.118, p<.05) emerged as significantly negative predictor for Environmental mastery 
and second dimension Manage and regulate (β=.160, p<.01) emerged as significant 
positive predictor; means high level of Manage and regulate enhanced the level of 
Environmental mastery (dimension of Psychological well-being) amongst 
adolescents. 
  
71 
 
Table 4.5: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Personal Growth (dimension of Psychological well-being) among 
adolescents. 
 Dependent variable 
Personal Growth 
Variables     Model-1 
        (β) 
    Model-2 
        (β) 
    Model-3 
        (β) 
    Model-4 
        (β) 
     
Step-1 
Gender  
 
      .090 
 
      .091 
 
      .080 
 
      .053 
Step-2 
Stress  
  
      -.005 
 
     -.012 
 
     -.005 
Step-3 
Self-efficacy 
   
      .064 
 
      .027 
Step-4 
E.I. (PU) 
    
      .026 
E.I. (EL)          .087 
E.I. (MR)          .043 
R       .090       .091       .110       .156 
R2       .008       .008       .012       .024 
R2Change       .008       .000       .004       .012 
F      3.276      1.640      1.627      1.633  
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Result of hierarchical multiple regression analysis revealed for Personal growth 
(dimension of Psychological well-being), in the first step controlled variable gender 
entered. Findings revealed R2 value (R2=.008) 0.8% variance in Personal growth was 
not significant. Similarly, beta values also indicate that the main effect of gender 
(β=.090) for personal growth did not contribute significantly in the prediction of 
Psychological well-being in terms of Personal growth dimension of Psychological 
well-being among adolescents. 
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At step-2 Stress added in block second, findings revealed that the value of 
(R2=.008) indicating 0.8% variance in Personal growth. Also beta value shows there 
was absence of significant main effect or contribution of stress for prediction of 
Personal growth dimension of Psychological well-being. At step-3 Self-efficacy were 
entered in block third indicating neither R2 value (R2=.012) 1.2% variance, nor main 
effect of Self-efficacy (β=.064) contribute significantly in the prediction of Personal 
growth (dimension of Psychological well-being) among adolescents. After Self-
efficacy the block of Emotional intelligence added in the analysis at step-4 indicating 
neither R2 value (R2=.024) 2.4% variance, nor main effect of amongst all dimensions 
of Emotional intelligence (β=.026, β=.087, β=.043) contribute significantly in the 
prediction of Personal growth dimension of Psychological well-being among 
adolescents. 
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Table 4.6: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Positive relation with others (dimension of Psychological well-being) among 
adolescents. 
 Dependent variable 
Positive relation with others 
Variables    Model-1 
      (β) 
    Model-2 
        (β) 
    Model-3 
         (β) 
    Model-4 
        (β) 
     
Step-1 
Gender  
 
     .107* 
 
      .110 
 
       .099 
 
      .061 
Step-2 
Stress  
  
     -.031 
 
      -.038 
 
     -.014 
Step-3 
Self-efficacy 
   
       .069 
 
      .013 
Step-4 
E.I. (PU) 
    
      .132* 
E.I. (EL)         -.045 
E.I. (MR)          .125* 
R       .107       .111       .130       .228  
R2       .011       .012       .017        .052 
R2Change       .011       .001       .005       .035 
F      4.606*      2.490      2.272 3.600** 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Results of hierarchical multiple regression analysis revealed for Positive relations 
with others (dimension of psychological well-being), in the first step controlled 
variable gender entered. Findings show gender accounted 1.1% variance (R2 
change=.011, p<.05) and emerged as significant (β=.107, p<.05) positive predictor of 
Positive relation with others (dimension of Psychological well-being) among 
adolescents. The effect of gender was thus statistically controlled for further analysis. 
After controlling the influence of gender, at step-2 Stress added in block second, 
findings revealed that the value of (R2=.012) indicating 1.2% variance in Positive 
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relation with others. Also beta value show there was absence of significant main 
effect or contribution of Stress for prediction of Positive relation with others 
dimension of Psychological well-being. At step-3 Self-efficacy added in block third, 
indicating neither R2 value (R2=.017) 1.7% variance, nor main effect of Self-efficacy 
(β=.069) contribute significantly in the prediction of Positive relation with others 
dimensions of Psychological well-being among adolescents. 
After Self-efficacy, block of Emotional intelligence (Perceive and understand, 
Express and label, Manage and regulate) were entered, explained 3.5% variance, 
bringing the proportion of total explained variance of Emotional intelligence with 
Stress significantly 5.2% (from R2=.017 to .052, F=3.600, P<.01) in Positive relation 
with others. However beta values shows that amongst all dimension of Emotional 
intelligence the main effect of two dimensions Perceive and understand (β=.132, 
p<.05) and Manage and regulate (β=.125, p<.05) emerged as significant positive 
predictors of Positive relation with others dimensions of Psychological well-being 
among adolescents. 
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Table 4.7: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Purpose in life (dimension of Psychological well-being) among adolescents. 
 Dependent variable 
Purpose in life 
Variables     Model-1 
        (β) 
    Model-2 
         (β) 
    Model-3 
         (β) 
    Model-4 
         (β) 
     
Step-1 
Gender  
 
      .075 
 
      .078 
 
      .058 
 
      .028 
Step-2 
Stress  
  
     -.034 
 
     -.047 
 
     -.037 
Step-3 
Self-efficacy 
   
      .121 
 
      .078 
Step-4 
E.I. (PU) 
    
      .053 
E.I. (EL)          .081 
E.I. (MR)          .044 
R       .075        .083       .145       .190 
R2       .006        .007       .021       .036 
R2Change       .006        .001       .014       .015 
F      2.261       1.363       2.822       2.464 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Results of hierarchical multiple regression analysis revealed for Purpose in life 
dimension of Psychological well-being, in the first step controlled variable gender 
entered. Findings revealed R2 value (R2=.006) was not significant. Similarly beta 
value also indicate that gender (β=.075) did not significantly contribute in the 
prediction of Purpose in life dimension of Psychological well-being. The effect of 
gender was thus statistically controlled for further analysis. After controlling the 
influence of gender, at step-2 Stress entered in the equation in block second, findings 
revealed that the value of (R2=.007) indicating 0.7% variance in Purpose in life. Also 
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beta value shows there was absence of significant main effect or contribution of Stress 
for prediction of Purpose in life dimension of Psychological well-being.  
At step-3, Self-efficacy added in block third, explain very little 1.4% variance, 
bringing the proportion of total explained variance of Self-efficacy with Stress 2.1% 
in Purpose in life among adolescents. Further, beta value show the main effect of Self-
efficacy (β=.121) did not contribute significantly in the prediction of Purpose in life 
dimension of Psychological well-being among adolescents.  
After Self-efficacy, block of Emotional intelligence (Perceive and understand, 
Express and label, Manage and regulate) added in analysis at step-4, indicating neither 
R2 value (R2=.036) 3.6% variance, nor main effect of Emotional intelligence (β=.053, 
β=.081, β=.044) did not contribute significantly in the prediction of Purpose in life 
dimension of Psychological well-being among adolescents. 
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Table 4.8: Represent the Hierarchical Multiple Regression analysis for the Dependent 
variable Self-acceptance (dimension of Psychological well-being) among adolescents. 
 Dependent variable 
Self-Acceptance 
Variables    Model-1 
       (β) 
    Model-2 
        (β) 
    Model-3 
        (β) 
    Model-4 
         (β) 
Step-1 
Gender  
 
      .078 
 
      .080 
 
      .043 
 
      -.002 
Step-2 
Stress  
  
     -.022 
 
     -.045 
 
      -.029 
Step-3 
Self-efficacy 
   
      .229** 
 
       .169** 
Step-4 
E.I. (PU) 
    
       .011 
E.I. (EL)           .091 
E.I. (MR)           .137** 
R       .078       .081       .239        .293 
R2       .006       .007       .057        .086 
R2Change       .006       .000       .050        .029 
F      2.458      1.320      7.983**       6.141** 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Results of hierarchical multiple regression analysis revealed for Self-acceptance. In 
the first step controlled variable gender entered. Findings revealed R2 value (R2=.006) 
was not significant. Similarly, beta value also indicate that gender (β=.078) did not 
significantly contribute in the prediction of Self-acceptance dimension of 
Psychological well-being. At step-2 Stress added in block second, findings revealed 
that the value of (R2=.007) indicating 0.7% variance in Self-acceptance. Also beta 
value shows there was absence of significant main effect or contribution of Stress for 
prediction of Self-acceptance, dimension of Psychological well-being.  
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At step-3 block of Self-efficacy were entered, explained 5.0% variance, 
bringing the proportion of total explained variance of Self-efficacy with Stress 
significantly 5.7% (R2=.057, F=7.983, P<.01) in Self-acceptance. However, beta 
value (β=.229, P<.01) shows that the main effect of Self-efficacy was positively 
significant. After Self-efficacy, block of Emotional intelligence were entered, 
explained 2.9% variance, bringing the proportion of total explained variance of 
Emotional intelligence with Self-efficacy and Stress significantly 8.6% (R2=.057 to 
.086, F=6.141, P<.01) also beta values shows that amongst all dimensions of 
Emotional intelligence only Manage and regulate (β=.137, P<.01) emerged as 
significantly positive predictor of Self-acceptance dimension of Psychological well-
being among adolescents.  
In order to find out the answer of the Third research question that is “Does 
Emotional intelligence and Self-efficacy has a moderating effect on the relationship 
between Stress and  Psychological well-being and its Dimensions” Moderated 
regression analysis was performed to investigate the potential moderating effect of 
Emotional intelligence and its dimensions and Self-efficacy on the relationship 
between Stress and Psychological well-being and its different dimensions (autonomy, 
environmental mastery, personal growth, positive relation with other, purpose in life 
and Self-acceptance among adolescents. In the present study moderated regression 
analysis was computed in two parts given as follows: Part 1 and Part 2. In Part-1 
Emotional intelligence and in Part-2 role of Self-efficacy studied as potential 
moderating variables on the relationship between Stress and Psychological well-being 
and its different dimensions among adolescents.  
At first step of part-1, Emotional intelligence (total) taken as a moderator variable 
and interaction terms formed were Emotional intelligence x Stress 
Figure 4.1:-                                                        
Emotional intelligence 
 
                              Stress                                Psychological well-being 
 
Figure 4.1: Represents the moderating effect of Emotional intelligence on the 
relationship between Stress and Psychological well-being. 
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Table 4.9: Showing the moderating effect of Emotional intelligence on the 
relationship between stress and Psychological well-being (total). 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 
Results revealed that in moderated regression analysis at step-1 the block of Stress 
and at step-2 moderator variable that is Emotional intelligence entered in the equation 
for analysis. Finally at step-3, interaction terms were added: Stress x Emotional 
intelligence.  Findings shows the unique contribution of interaction terms block was 
1.6% variance, bringing the proportion of total explained variance significantly 7.7% 
(R2=.077, F=11.049, P<.01) in the prediction of total Psychological well-being among 
adolescents. As can be seen from beta values interaction between Stress x Emotional 
intelligence made significant contribution in the prediction of total Psychological 
well-being (β=.127, P<.01). The significant interaction supports the moderating role 
of Emotional intelligence on the relationship between Stress and Psychological well-
being among adolescents. 
 Dependent variable 
Psychological well-being 
Variables    Model-1 
      (β) 
   Model-2 
        (β) 
   Model-3 
        (β) 
Stress       -.028      -.022      -.020 
E.I. (Total)        .246       .245 
Interaction effect: 
stress x E.I. 
(Total) 
   
      .127** 
R       .028       .247        .278 
R2       .001       .061       .077 
R2Change       .001       .060       .016 
F       .323     12.938     11.049** 
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At second step of part-1 different dimensions of Emotional intelligence that is 
Perceive and understand taken as a moderator variables on the relationship between 
Stress and dimensions of Psychological well-being. 
Figure 4.2:- 
Perceive and understand 
  
                                          Stress                           Dimensions of Psychological 
    well-being 
 
Figure 4.2: Represent the moderating effect of Perceive and understand on the 
relationship between Stress and dimensions of Psychological well-being. 
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Table 4.10: Showing the moderating effect of Perceive & understand (Dimension of 
Emotional intelligence) on the relationship between stress and Autonomy and 
Environmental mastery (Dimension of Psychological well-being) 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Autonomy Environmental mastery 
   
 Variables   Model-1 
      (β) 
 Model-2 
      (β) 
 Model-3 
      (β) 
 Model-1 
      (β) 
 Model-2 
      (β) 
 Model-3 
      (β) 
 Stress      -.077     -.076     -.071      .012     .015      .018 
Perceive & 
understand 
      .036      .029      .104      .099 
Interaction 
effect: 
Stress x PU 
   
     .165** 
   
     .107* 
R       .077      .085      .185      .012      .104      .149 
R2       .006      .007      .034      .000      .011      .022 
R2change       .006      .001      .027      .000      .011      .011 
F      2.362     1.433    4.683**       .057     2.176     3.011* 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2. 
Results shows in moderated regression analysis, at step-1 the block of Stress were 
entered and at step-2 moderator variable that is Perceive and understand (dimension 
of Emotional intelligence) entered in the equation for analysis. Finally at step-3 
interaction term added in block third: Stress x Perceive and understand. Findings 
revealed the unique contribution of interaction term block was 2.7% variance, 
bringing the proportion of total explained variance significantly 3.4% (R2=.034, 
F=4.683, P<.01) in the prediction of Autonomy dimension of Psychological well-
being among adolescents. As can be seen from beta value (β=.165, P<.01) the 
interaction between Stress x Perceive and understand dimension of Emotional 
intelligence made significant contribution in the prediction of Autonomy. The 
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significant interaction supports the moderating role of Perceive and understands on 
the relationship between Stress and Autonomy (dimension of Psychological well-
being) among adolescents. Further findings also show that prediction of 
Environmental mastery (dimension of Psychological well-being) at step first block 
of Stress entered. And at step-2 moderator variable that is Perceive and understand 
(dimension of Emotional intelligence) entered in the equation for analysis. Finally at 
step-3 interaction term in block third. Findings shows interaction block explain 
significantly 1.1% variance, bringing the value of R2 2.2% (R2=.022, F=3.011, P<.05) 
variance indicating that the nature of relationship between Stress and Environmental 
mastery varied as a function of Perceive and understand scores. As can be seen from 
beta value (β=.107, P<.05) the interaction between Stress x Perceive and understand 
dimension of Emotional intelligence made significant contribution in the prediction of 
Environmental mastery. The significant interactions support the moderating role of 
Perceive and understand on the relationship between Stress and Environmental 
mastery dimension of Psychological well-being among adolescents.  
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Table 4.11: Showing the moderating effect of Perceive and understand (Dimension of 
Emotional intelligence) on the relationship between Stress and Personal growth and 
Positive relation with others (Dimension of Psychological well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Perceive and understand (dimension of Emotional 
intelligence) entered in the equation for analysis. Finally at step third interaction terms 
were added: Stress x Perceive and understand. Findings show the contribution of 
interaction term block was 1.4% variance, bringing the proportion of total explained 
variance significantly 2.3% (R2=.023, F=3.092, P<.05) in the prediction of Personal 
growth (dimension of Psychological well-being) among adolescents. As can be seen 
from beta value (β=.117, P<.01) the interaction between Stress x Perceive and 
understand made significant contribution in the prediction of Personal growth. The 
significant interactions support the moderating role of Perceive and understand on the 
relationship between Stress and Personal growth among adolescents. Further findings 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Personal growth Positive relation with others 
 Variables   Model-1 
       (β) 
 Model-2 
      (β) 
 Model-3 
       (β) 
 Model-1 
      (β) 
 Model-2 
       (β) 
 Model-3 
      (β) 
 Stress       .033      .006      .009     -.021      -.015      -.015 
Perceive & 
understand 
      .096      .091         .177       .178 
Interaction 
effect: 
Stress x PU 
   
     .117** 
   
    -.003 
R      .033      .096       .151      .021       .179      .179 
R2      .000      .009       .023      .000       .032      .032 
R2change      .000       .009      .014      .000       .031      .000 
F      .003      1.858     3.092*     .173      6.541     4.351 
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also shows, for Positive relation with others one of the dimension of Psychological 
well-being. At step-1block of Stress and at step-2 moderator variable that is Perceive 
and understand entered in the equation for analysis. Finally at step-3 interaction term 
added in block third: Stress x Perceive and understand. Findings shows beta value of 
interaction term was not significant; means interaction term did not contribute 
significantly in the prediction of Positive relation with other. These findings did not 
support the moderating role of Perceive and understand (dimension of Emotional 
intelligence) on the relationship between Stress and Positive relation with others 
among adolescents. 
Table 4.12: Showing the moderating effect of Perceive & understand (Dimension of 
Emotional intelligence) on the relationship between stress and Purpose in life and 
Self-acceptance (Dimension of Psychological well-being) 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Perceive and understand dimension of Emotional 
intelligence entered in the equation for analysis. Finally, at step-3 interaction terms 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Purpose in life Self-acceptance 
 Variables  Model-1 
      (β) 
Model-2 
     (β) 
 Model-3 
      (β) 
  Model-1 
       (β) 
  Model-2 
       (β) 
 Model-3 
       (β) 
       
  Stress      -.027     -.023     -.020      -.014      -.009     -.009 
Perceive & 
understand 
      .131      .127         .148       .147 
Interaction 
effect: 
Stress x PU 
   
      .088 
   
      .019 
R      .027      .133       .160       .014       .148       .150 
R2      .001      .018        .025       .000       .022        .022 
R2change      .001      .017       .008       .000       .022       .000 
F      .294     3.595      3.452       .082      4.469      3.021 
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added in block third Stress x Perceive and understand (dimension of Emotional 
intelligence). Findings show the individual contribution of interaction block was 
0.8%, bringing the proportion of total explained variance 2.5% but this much 
contribution was not significant in the prediction of Purpose in life. Further, findings 
also revealed that beta value of interaction term was not significant; means they did 
not contribute significantly in the prediction of purpose in life, indicating absence of 
moderating role of Perceive and understand on the relationship between Stress and 
Purpose in life among adolescents. 
          In addition, for Self-acceptance one of the dimensions of Psychological well-
being, contribution of interaction block was not significant. Also findings shows beta 
value of interaction term was not significant; means interaction term did not 
contribute significantly in the prediction of Self-acceptance. This indicates absence of 
moderating role of Perceive and understand (dimension of Emotional intelligence) on 
the relationship between Stress and Self-acceptance dimensions of Psychological 
well-being among adolescents. 
At second step of analysis of dimensions of Emotional intelligence that is Express 
and label taken as a moderator variable and interaction formed were Stress x 
Express and label. 
Figure 4.3:- 
                                             Express and Label 
 
                              Stress                               Dimensions of Psychological well-being 
Figure 4.3: Represent the moderating effect of Express and Label on the relationship 
between Stress and dimensions of Psychological well-being. 
 
  
86 
 
Table 4.13:  Showing the moderating effect of Express & label (Dimension of 
Emotional intelligence) on the relationship between stress and Autonomy and 
Environmental mastery (Dimension of Psychological well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2. 
Results of moderated regression analysis shows that at step-1 the block of Stress and 
at step-2 moderator variable that is Express and label entered in the equation for 
analysis. Finally at step-3 interaction terms added in block third: Stress x Express 
and label (dimension of Emotional intelligence) findings show the unique 
contribution of interaction block was 1.8% variance, bringing the proportion of total 
explained variance 5.0% in the prediction of Autonomy (one of the dimension of 
Psychological well-being). Further, findings also revealed that the interaction between 
Stress x Express and label (β=.137, P<.01) made significant contribution in the 
prediction of Autonomy, indicating moderating role of Express and label on the 
relationship between Stress and Autonomy among adolescents. 
Further for Environmental mastery one of the dimensions of Psychological well-
being, at step-1 block of Stress and at step-2 moderator variable that is Express and 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Autonomy Environmental mastery 
 Variables   Model-1 
      (β) 
 Model-2 
      (β) 
  Model-3 
       (β) 
 Model-1 
      (β) 
 Model-2 
       (β) 
 Model-3 
      (β) 
 Stress       -.077      -.083      -.092      .012      .013     .010 
Express & 
label                                
      .160**         .170      -.014    -.012 
Interaction 
effect: 
Stress x 
EL 
   
     .137** 
   
     .033  
 R      .077      .177       .223       .012      .019      .038 
 R2      .006      .031       .050       .000      .000       .001 
 R2change      .006      .026        .018       .000      .000      .001 
 F      2.362      6.435    6.929**       .057      .070      .188 
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label (one of the dimension of Emotional intelligence) entered in the equation for 
analysis. Findings show individual contribution of interaction terms block was 0.1% 
variance bringing the proportion of explained variance 0.1% in the prediction of 
Environmental mastery. Further findings also revealed that beta value of interaction 
term was not significant; means they did not contribute significantly in the prediction 
of Environmental mastery indicating absence of moderating role of Express and label 
on the relationship between Stress and Environmental mastery dimension of 
Psychological well-being. 
Table 4.14: Showing the moderating effect of Express & label (Dimension of 
Emotional intelligence) on the relationship between stress and Personal growth and 
Positive relation with others (Dimension of Psychological well-being) 
 
Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Express and label one of the dimension of Emotional 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Personal growth Positive relation with others 
   
 Variables    Model-1 
      (β) 
 Model-2 
       (β) 
 Model-3 
      (β) 
  Model-1 
       (β) 
  Model-2 
        (β) 
 Model-3 
       (β) 
 Stress       .003     -.002      -.003      -.021      -.023     -.023 
Express & 
label 
      .126       .128        .056      .056 
Interaction 
effect: 
Stress x EL 
   
      .025 
   
    -.003 
R      .003       .126       .128       .021       .060      .060 
R2      .000       .016       .016       .000       .004      .004 
R2change      .000       .016       .001       .000       .003      .000 
F      .003      3.185      2.201            .173       .707           .471  
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intelligence entered in the equation for analysis. Finally at step-3 interaction term 
added in block third: Stress x Express and label. Findings show the unique 
contribution of interaction term block was 0.1% variance, bringing the proportion of 
explained variance 1.6% in the prediction of Personal growth. Further findings also 
show that beta value of interaction term were not significant. This indicates there was 
absence of moderating role of Express and label on the relationship between Stress 
and Personal growth (dimension of Psychological well-being) among adolescents. 
           However, for Positive relation with other one of the dimension of 
Psychological well-being, at step first block of Stress and at step-2 moderator variable 
Express and label one of the dimension of Emotional intelligence entered in the 
equation for analysis. Finally at step-3 interaction term added in block third. Findings 
revealed contribution of interaction term was not significant in the prediction of 
Positive relation with others. However as can be seen from beta value interaction term 
did not contribute significantly in the prediction of Positive relation with others. This 
indicates there was absence of moderating role of Express and label on the 
relationship between Stress and Positive relation with other dimension of 
Psychological well-being among adolescents. 
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Table 4.15: Showing the moderating effect of Express & label (Dimension of 
Emotional intelligence) on the relationship between stress and Purpose in life and 
self-acceptance (Dimension of Psychological well-being) 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Moderated regression analysis shows that, at step-1 the block of Stress and at step-2 
moderator variable that is Express and label entered in the equation for analysis. 
Finally in step-3 interaction terms were added: Stress x Express and label. Findings 
show there was increase in value of R2 (from R2=.020 to .025) due to addition of 
interaction term. Findings revealed beta value of interaction term was not significant 
means interaction term did not contribute significantly in the prediction of Purpose in 
life, indicating absence of moderating role of Express and label on the relationship 
between Stress and Purpose in life dimension of Psychological well-being among 
adolescents. 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Purpose in life Self-acceptance 
   
 Variables  Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Stress      -.027     -.032     -.037      -.014     -.021      -.026 
Express & 
label 
      .139      .145        .170       .176 
Interaction 
effect: 
Stress x 
EL 
   
     .070 
   
      .078 
 R       .027      .142      .158       .014      .171       .188 
 R2       .001      .020       .025       .000      .029       .035  
R2change       .001      .019      .005       .000      .029       .006 
F       .294      4.06     3.379       .082           5.967      4.813 
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          Further for prediction of Self-acceptance one of the dimensions of 
Psychological well-being, at step first block of Stress and at step-2 moderator variable 
Express and label one of the dimension of Emotional intelligence entered in the 
equation for analysis. Findings show the unique contribution of interaction term block 
indicates very little 0.6% variance, bringing the value of R2 (from R2=.029 to 
R2=.035) explained total 3.5% variance in the prediction of Self-acceptance. Further, 
results also revealed beta value of interaction term was not significant means 
interaction term did not contribute significantly in the prediction of Self-acceptance. 
This indicates absence of moderating role of Express and label on the relationship 
between Stress and Self-acceptance among adolescents. 
At third step of analysis of dimension of Emotional intelligence that is Manage and 
regulate taken as a moderator variable and interaction term formed were Stress x 
Manage and regulate. 
Figure 4.4:- 
       Manage and Regulate 
 
                                           Stress                             Dimensions of Psychological 
 well-being 
Figure 4.4: Represent the moderating effect of Manage and Regulate on the 
relationship between Stress and Dimensions of Psychological well-being.      
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Table 4.16: Showing the moderating effect of Manage and Regulate (Emotional 
intelligence) on the relationship between Stress and Autonomy and Environmental 
mastery (Dimension of Psychological well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Manage and regulate (one of the dimensions of 
Emotional intelligence) entered in the equation for analysis. Finally at step-3 
interaction term added in block third: Stress x Manage and regulate. Findings 
revealed beta value of interaction term did not contribute significantly in the 
prediction of Autonomy indicating absence of moderating role of Manage and 
regulate on the relationship between Stress and Autonomy dimensions of 
Psychological well-being among adolescents. 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Autonomy Environmental mastery 
 Variables  Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Stress       -.077      -.068      -.063      .012      .024      .030 
Manage & 
regulate 
       .148       .145       .206      .202  
Interaction 
effect: 
Stress x 
MR 
 
 
  
      .070 
   
     .088 
R      .077      .166       .180      .012      .206      .224 
R2      .006      .028       .033      .000      .043      .050 
R2change      .006      .022       .005      .000      .042      .008 
F     2.362     5.639      4.443           .057     8.816     6.976 
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           Further, for Environmental mastery (dimension of Psychological well-being) 
the above mention procedure was repeated again. At step first block of Stress and at 
step second block of moderator variable that is Manage and regulate entered for 
analysis. Finally at step-3 block of interaction term added in block third: Stress x 
Manage and regulate. Findings revealed there was increase in value of R2 (from 
R2=.043 to R2=.050) due to addition of interaction block. Further findings also 
revealed that beta value of interaction term were not significant; means they did not 
contribute significantly in the prediction of Environmental mastery. This indicates 
absence of moderating role of Manage and regulate (dimension of Emotional 
intelligence) on the relationship between Stress and Environmental mastery 
dimension of Psychological well-being among adolescents. 
Table 4.17: Showing the moderating effect of Manage & regulate (Dimension of 
emotional intelligence) on the relationship between stress and dimensions of Personal 
growth and Positive relation with others (Dimension of Psychological well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Personal growth Positive relation with others 
 Variables  Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Stress        .003       .009      .011      -.021      -.010     -.009 
Manage & 
regulate 
       .095      .093        .185      .185 
Interaction 
effect: 
Stress x 
MR 
   
     .040 
   
     .011  
R       .003      .095      .103       .021       .186      .186 
R2       .000      .009      .011       .000       .035      .035 
R2change       .000      .009      .002       .000       .034      .000  
F       .033      1.814     1.425       .173      7.106         4.742 
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Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Manage and regulate one of the dimension of 
Emotional intelligence entered in the equation for analysis. Finally, at step-3 
interaction term added in block third: Stress x Manage and regulate. Findings show 
the individual contribution of interaction block was 0.2%, bringing the proportion of 
total explained variance 1.1% but this much contribution was not significant in the 
prediction of Personal growth (dimension of Psychological well-being). Further 
findings also revealed that beta value of interaction term was not significant; means 
they did not contribute significantly in the prediction of Personal growth, indicating 
absence of moderating role of Manage and regulate on the relationship between Stress 
and Personal growth dimension of Psychological well-being among adolescents. 
In addition for prediction of Positive relation with others one of the dimension of 
Psychological well-being, at step -1 block of Stress and at step-2 block of moderator 
variable that is Manage and regulate (dimension of Emotional intelligence) entered 
for analysis. Finally at step third block of interaction term added: Stress x Manage and 
regulate. Findings revealed beta value of interaction term was not significant means 
interaction term did not contribute significantly in the prediction of Positive relation 
with others indicating absence of moderating role of Manage and regulate on the 
relationship between Stress and Positive relation with others dimension of 
Psychological well-being among adolescents. 
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Table 4.18: Showing the moderating effect of Manage and regulate (Dimension of 
Emotional intelligence) on the relationship between Stress and Purpose in life and 
Self-acceptance (Dimension of Psychological well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Result shows in moderated regression analysis, at step-1 the block of Stress and at 
step-2 moderator variable that is Manage and regulate entered in the equation for 
analysis. Finally, at step-3 interaction term added in block third: Stress x Manage 
and regulate (dimension of Emotional intelligence). Findings revealed there was 
increase in value of R2 (from R2=.014 to R2=.019) due to addition of interaction 
block. Findings show beta value of interaction term was not significant, it indicates 
absence of moderating role of Manage and regulate on the relationship between Stress 
and Purpose in life dimension of Psychological well-being among adolescents.  
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Purpose in life Self-acceptance 
 Variables  Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Stress       -.027     -.020      -.016      -.014      -.001       .004 
Manage & 
regulate 
      .115       .112        .214      .210 
Interaction 
effect: 
Stress x 
MR 
   
      .071 
   
     .091 
R       .027      .118       .137       .014       .214      .232 
R2       .001      .014       .019       .000       .046      .054 
R2change       .001      .013       .005       .000       .045      .008 
F       .294     2.792      2.533       .082      9.501     7.516 
95 
 
           However, for Self-acceptance one of the dimension of Psychological well-
being, at step first Stress and at step second moderator variable Manage and regulate 
(dimension of Emotional intelligence) entered in the equation for analysis. Findings 
shows contribution of interaction term block was 0.8% variance, bringing the 
proportion of total explained variance significantly 5.4% in the prediction of Self-
acceptance (dimension of Psychological well-being). Findings show beta value of 
interaction term was not significant, it indicates absence of moderating role of 
Manage and regulate on the relationship between Stress and Self-acceptance 
dimension of Psychological well-being among adolescents. 
In this portion of analysis Self-efficacy taken as a moderator variable and interaction 
terms formed were Stress x Self-efficacy 
Figure 4.5:-                                                                     
Self-efficacy 
 
                                                Stress                           Psychological well-being         
Figure 4.5: Represent the moderating effect of Self-efficacy on the relationship 
between Stress and Psychological well-being. 
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Table 4.19: Showing the moderating effect of Self-efficacy on the relationship 
between Stress and Psychological well-being (total). 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Results of moderated regression analysis at step-1 the block of Stress were entered. 
And at step-2 moderator variable that is Self-efficacy entered in the equation for 
analysis. Finally at step-3 interaction terms were added in block third: Stress x Self-
efficacy. Findings shows interaction term block accounted very little 0.4% variance 
bringing the proportion of total explained variance 4.0% in the prediction of 
Psychological well-being. However beta value of interaction term did not 
significantly contribute in the prediction of psychological well-being. This indicates 
absence of moderating role of Self-efficacy on the relationship between Stress and 
Psychological well-being among adolescents. 
At second step of part-2 Self-efficacy taken as a moderator variable on the 
relationship between Stress and Dimensions of Psychological well-being. 
 
 
 Dependent variable 
 Self-efficacy 
Variables  Model-1 
(β) 
Model-2 
(β) 
Model-3 
(β) 
Stress  -.028 -.050 -.047 
Self-efficacy  .189 .188 
Interaction effect: 
Stress x S.E. 
   
.066 
R .028 .190 .201 
R2 .001 .036 .040 
R2change .001 .035 .004 
F .323 7.400 5.533 
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Figure 4.6:-  
                                                      Self-efficacy 
 
                                 Stress                                   Dimension of Psychological well-
 being                 
Figure 4.6: Represents the moderating effect of Self-efficacy on the relationship 
between Stress and dimensions of Psychological well-being. 
Table 4.20: Showing the moderating effect of Self-efficacy on the relationship 
between Stress and Autonomy and Environmental mastery (Dimension of 
Psychological well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Autonomy Environmental mastery 
 Variables    Model-1 
       (β) 
  Model-2 
       (β) 
  Model-3 
       (β) 
  Model-1 
       (β) 
  Model-2 
        (β) 
  Model-3 
        (β) 
Stress       -.077      -.088      -.080      .012      -.007      -.008 
Self-
efficacy 
       .098       .095         .165       .165 
Interaction 
effect: 
Stress X 
S.E. 
   
            
     .147** 
   
      
     -.009 
R       .077       .124       .192       .012       .164       .165 
R2       .006       .015       .037       .000        .027       .027 
R2change       .006       .009        .022       .000       .027       .000 
F       2.362       3.079      5.046       .057      5.509      3.674 
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Results shows in moderated regression analysis at step-1 the block of Stress entered 
and at step-2 moderator variable that is Self-efficacy entered in the equation for 
analysis, finally at step-3 interaction term added in block third: Stress x Self-efficacy. 
Findings show contribution of interaction term block was 2.2% variance, bringing the 
proportion of total explained variance 3.7% in the prediction of Autonomy 
(dimension of Psychological well-being). However, as can be seen from beta value of 
interaction term (β=.147, P<.01) made significant contribution in the prediction of 
Autonomy. This indicates moderating role of Self-efficacy on the relationship 
between Stress and Autonomy one of the dimension of Psychological well-being 
among adolescents. 
           Further for Environmental mastery (dimension of Psychological well-being. 
At step first block of Stress and at step second block of moderator variable that is 
Self-efficacy entered for analysis. Finally at step-3 interaction term added in block 
third: Stress x Self-efficacy. Findings shows the contribution of interaction term was 
not significant (R2=.027) 2.7% variance in the prediction of Environmental mastery 
dimension of Psychological well-being. Further, findings also revealed that beta value 
of interaction term was not significant; means they did not contribute significantly in 
the prediction of Environmental mastery dimension of Psychological well-being, 
indicating absence of moderating role of Self-efficacy on the relationship between 
Stress and Environmental mastery among adolescents. 
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Table 4.21: Showing the moderating effect of Self-efficacy on the relationship 
between Stress and (Personal growth and Positive relation with others (Dimension of 
Psychological well-being) 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of different blocks on the criterion variable, R2 change=individual 
contribution of the predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Results of moderated regression analysis, at step-1 the block of Stress and at step-2 
moderator variable that is Self-efficacy entered in the equation. Finally, at step-3 
interaction term added in block third: Stress x Self-efficacy. Findings revealed the 
unique contribution of interaction block was 0.5%, bringing the proportion of total 
explained variance 1.1% in the prediction of Personal growth one of the dimensions 
of Psychological well-being. Further findings also show that beta value of interaction 
term were not significant. This indicates there was absence of moderating role of Self-
efficacy on the relationship between Stress and Personal growth (dimension of 
Psychological well-being) among adolescents. 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Personal growth Positive relation with others 
 Variables    Model-1 
       (β) 
  Model-2 
       (β) 
  Model-3 
       (β) 
  Model-1 
       (β) 
  Model-2 
        (β) 
  Model-3 
        (β) 
Stress       .003      -.006     -.002      -.021      -.031      -.030 
Self-
efficacy 
       .078      .077        .085       .085 
Interaction 
effect: 
Stress x 
S.E. 
   
     .073 
   
      .013  
R       .003       .077      .106       .021       .087       .088 
R2       .000        .006      .011       .000       .008       .008 
R2change       .000       .006      .005       .000       .007       .000  
F       .003      1.189     1.496       .173      1.511      1.028 
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            Further for Positive relation with other (one of the dimension of 
Psychological well-being). A step-1 block of Stress and at step-2 moderator variable 
that is Self-efficacy entered in the equation for analysis. Finally at step-3 interaction 
term added in block third: Stress x Self-efficacy. Findings revealed value of 
interaction term was not significant (R2=.008) means interaction term did not 
contribute significantly in the prediction of Positive relation with other. However beta 
value of interaction term did not significantly contribute in the prediction of Positive 
relation with other. This indicates absence of moderating role of Self-efficacy on the 
relationship between Stress and Positive relation with other dimension of 
Psychological well-being among adolescents. 
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Table 4.22: Showing the moderating effect of Self-efficacy on the relationship 
between Stress and Purpose in life and Self-Acceptance (Dimension of Psychological 
well-being) 
 
Note: Note: R=multiple regression, R2=combined contribution of the predictor 
variables of Different blocks on the criterion variable, R2 change=individual 
contribution of the Predictor variables in a block on the criterion variable, 
β=standardized regression Coefficient *p<.05 **p<.01, F=is the analysis of 
variance shows the significant value of the R2 
Results of moderated regression analysis, shows at step-1 the block of Stress and at 
step-2 moderator variable that is Self-efficacy entered in the equation for analysis. 
Finally at step-3 interaction term were added in block third. Findings revealed 
contribution of interaction term was not significant (R2=.018) 1.8% variance, further 
findings of beta value of interaction term did not contribute significantly in the 
prediction of Purpose in life. This indicates absence of moderating role of Self-
efficacy on the relationship between Stress and Purpose in life (dimension of 
Psychological well-being among adolescents. 
           However, for predicting Self-acceptance one of the dimensions of 
Psychological well-being, at step first, block of Stress and at step-2 block of 
 Dimension of psychological well-
being 
Dimension of psychological well-
being 
 Purpose in life Self-acceptance 
 Variables    Model-1 
       (β) 
  Model-2 
       (β) 
  Model-3 
       (β) 
  Model-1 
       (β) 
  Model-2 
        (β) 
  Model-3 
        (β) 
Stress       -.027     -.042     -.042      -.014      -.042      -.040 
Self-
efficacy 
      .131      .131        .236       .236 
Interaction 
effect: 
Stress x 
S.E. 
 
 
  
     .016 
 
   
      .039 
R       .027      .133      .134       .014       .235       .238 
R2       .001      .018      .018       .000       .055       .057 
R2change       .001      .017      .000       .000       .055       .002 
F       .294     3.563     2.403       .082 11.611      7.950  
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moderator variable that is Self-efficacy entered in the equation for analysis. Finally at 
step-3 interaction term added in block third: Stress x Self-efficacy. Findings shows 
interaction term block accounted very little 0.2% variance bringing the proportion of 
total explained variance 5.7% in the prediction of Self-acceptance. However, beta 
value of interaction term did not significantly contribute in the prediction of Self-
acceptance. This indicates absence of moderating role of Self-efficacy on the 
relationship between Stress and Self-acceptance dimension of Psychological well-
being among adolescents. 
To find out the answer of Last research question that is “Does a male and female 
adolescent significantly differ on stress, Emotional intelligence, Self-efficacy and 
Psychological well-being and its Dimensions” independent sample t-test was used to 
find out the significant difference between two groups of adolescents male (n=200) 
and female (n=200) on Stress, Self-efficacy, Emotional intelligence and its different 
dimensions (perceive and understand, express and label, manage and regulate) and 
psychological well-being and its different dimensions (autonomy, environmental 
mastery, personal growth, positive relation with other, purpose in life and self 
acceptance) in terms of mean score. 
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Table 4.23: Represent the gender differences in all the variables 
*Significant at .05, **Significant at .01 
Results revealed that both male and female group of adolescents did not differ 
significantly on stress. Results also shows that male and female group of adolescents 
differ significantly on self-efficacy (t= 3.50, p<.01). However, self-efficacy of male 
group of adolescents was higher in terms of mean score than female group of 
adolescents.  
Results of t-test further shows that male and female group of adolescents differ 
significantly on total emotional intelligence (t= 5.59, p<.01) as well as its dimensions 
perceive and understand (t= 3.83, p<.01), express and label (t= 4.28, p<.01) and 
manage and regulate (t=4.85, p<.01). However, findings also show that on all the 
dimensions of emotional intelligence and also on total emotional intelligence male 
adolescents scored significantly higher in terms of mean score than their female 
Variable Male (N=200) Female (N=200) 
 
 
 Mean S.D Mean S.D t-value 
Stress 79.41 14.4 76.63 15.86      1.83 
Self-
efficacy 
30.77 3.88 29.44 3.70  3.50** 
E.I.  163.95 18.02 153.48 19.37  5.59** 
PU (EI) 53.60 8.90 50.33 8.12  3.83** 
EL (EI) 52.27 8.34 48.56 8.95  4.28** 
MR (EI) 58.08 8.06 54.24 7.76  4.85** 
PWB  215.12 21.09 208.47 23.91  2.95** 
A (PWB) 35.39 4.70 34.28 5.59       2.14* 
EM (PWB) 35.76 4.93 34.34 5.68  2.66** 
PG (PWB) 35.06 5.32 34.10 5.28       1.81 
PRO 
(PWB) 
36.00 5.70 34.72 6.25  2.14* 
PL (PWB) 36.09 6.24 35.20 5.64       1.50 
SA (PWB) 36.86 5.46 36.00 5.50       1.56 
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counterpart. Finally, findings also shows that both male and female group of 
adolescents differ significantly on total psychological well-being (t= 2.95, p<.01) as 
well as three dimensions of psychological well-being that is autonomy (t= 2.14, 
p<.05), environmental mastery (t= 2.66, p<.01) and positive relation with others (t= 
2.14, p<.05). In addition findings also show that total psychological well-being and 
dimensions of psychological well-being namely: autonomy, environmental mastery 
and positive relation with others in terms of mean score male group of adolescents 
scored significantly higher than female group of adolescents. 
 
***** 
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